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. - 4nvolving lay citizens, professiona. teachers, stadents, and S
-.. educational authorities ga ered together to pinpoint the necessities
> £br competent teacher perf {lance, the result .of which vas a 1listing
- ‘of performance-based crite {a, Chapter 2 conceras a vorkshop for . .
. local aistrict adaipistrators, based on the development and use of S
perforsance-based criteria. Part of their task vas to examine L
____:performance and develop guide ines concerning the role of an- = - . ETA

° administratcer in dealing with ‘the college of education, the .
university student' participant; and facnlty mesbers selected as
' supervisors. Chapter -3 the Haster Teacher Workshop, covers the ° .
_tentative responsibilities of ¢ e university, the master teacher, the
. stpdent teacher, and the resident coordinator. An overviev and . ,
. schedule bf the EPDA Summer Workshop for firsteyear teachers follov. .
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sade up of the district pr ran desfgn with a narrative des ription, .
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Strategy vas designed, incl ding -criterion measures, data collection
' procedures,.and scoring pro edures. (JCW) _— L




2

"

U5, DEPARTMENT OF HEALTH.
SOUCATION SWELFARE |
NATIONAL INSTITUTE OF,

o SOUCATION (. . °
tHis DOCUMENT Mas pEEN REPRO

DOCED LXACTLY AS RECEIVED' EROM

PNE PERSON OR ORGANIZA 1ION OR1GIN

ATENG 1T POINES OF VIEW OR OPINIONS

NOT NECESUARILY REPRE

stattd DO
oENT OFFICIAL NATIONAL IN t1tytE OF
!DQCA?ION POSt TION OR P Licy .

AN
L)

' . . °




S ~ INTRODUCTION -

‘Soon ‘after his élection as Superintendent. of Schools in illinois, Dr. Michael *
Bakalis -initiated a program which developed into the Action Goals for the
© Saventies, One of his origjnal ideas was to involve the citizens of Wlinois in dis- -~ , .
" cussing educational' goals and "priorities. “This ‘somewhat ‘daring idea wes to o *
- result in many attacks against traditional éducation as it had been practiced’in. - * - -
Minois. The Superintendent of Public Instructign and most of the educators in P
llinojs were delighted with the resporise given, this project by the citizéns. The .
unexpected turnout at the public: hearings was a rewarding ‘acknowledgment -
of Dr. Bakalis' efforts to do something about the status quo of education. The
need for "furning kids on' to the education process through more humenistic .
‘techniques in education was a constdnt- subject of discourse. o
" The <itizens of ilinois were more aware of the happenirigs in their public _
schools than educators cared to admit. They were able to differentiate the act
~ of teaching from the process of .learning. In so doing they were able to dé-
. 'termine that learning could be consummated without the’ physical presence of
"a teacher. However, they agreed that a; well qualiﬁecﬁfeb'cher exercising
* humanistic techniques with an atfitude conducive toward making learning enjoy-
able, was necessary fo create a leaming environment essontial to improvement °
i public school education. T o . P
N According to the witnesses the methods and techniques of teaching prac-
. 'ticed by the majority of public school teachers were very traditional, authori-
"~ tarian, and lacked the humane approach. It wes as if the teachers were saying,
"The education is here, come and get it," and yet, when ‘the student attempted
1o drink froin the fountsin of knowledge, he found a mere trickle. He was,
" frustrated; thwarted, and finally “turned-off* by the educational system. Why
is it that children come to kindergarten with shining eyes, joy in their hearts,
and excited. to learn, only to be squelched, confined, and categorized? Many
__ hypotheses were advanced including outnioded curriculums, age worn adminis--
tration; and “subject centered” teaching. | o
| ‘The conclusions reached after these public: seminars were' many, but one
_consistent premise was that something must be done ahout the present teacher .
training institutions and their methods of preparing ‘candidates for teaching
certificates in lllinois. - « o
=" 5-Westeri lllinois University's Cellege of Educafion was mote than a casual
. observer of the reactions to teacher training as voiced during these public- -
. " "meetings. The College began to quastion the entire process of teacher train-
! ing, but its major action was ditected at the final product. What can be dotie
" o assure employing institutions_that they are in fact gaining & competent indi-
vidual to teach in théir community? L ‘
<" . The following document attempts to answer this question and may be
" helpful to those institutions seeking background information on the success or
failure of performance based teacher education. ' o
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. Durin§ ;he summer of 1972, We.sfe'rﬁ Iinois University ioinec'i a triumvirate
wigh Springfield Public Schools and the Office of the Superintendent of Public

‘Wistruction.in a pilot project to determine what performances were considered
. essential in drder to become a proficient teacher in the public schools.

* .. .Western illinois University's College of Education had cbserved the interest

and "enthusiasm generated by- the citizens  participating in OSPl's Statewide

Conference on Educational Goals and Priorities. - The College had determined
that their method of training prospective teachers was outmoded and in

~ need of change: However, the magnitude and severity of that change became.
_the unknown factor. Should there be a drastic ‘overhaul of all existing courses

in the College? - Were some -things being done quite well and others not so .\ -

well? Could Western's graduates compete with those. of other institutions on
the declining job market? Could’ they become effective teachers in the face

~ of a changing contemporary social society? And finally, was each graduate
" able to perform ‘competsncies necessary to change education into & meaning- -
ful, enjoyable experience? ) ‘ ' ‘

- As the Collage began its.self-'evalueﬁon. it looked' inwardly io see if the
present curriculum were adequate. Contemporary texts were being used, neces-

+

‘sary courses irL psychology, philosophy, growth and development, sociology,

use of media, &ind methods of instruction were being taught: so what was the
problem? Perhaps students were' not being given the necessary knowledge,
‘skills, and ettitides to make learning an enjoyable experience for their future

" students. If sd, what are these competncies so desired for today's education?

"/ Western lllinois University's College of Education decided to follow the
lead established by the Superintendent of Public Instruction and take their

i . problem to the public and. ask for suggestions for improvement from lay citizens,
.- professional teachers, students, and authorities in.education. Consecjuently, an

EPDA project was prepared and presented to the OSPI involving the groups

. mentioned above in-deciding what was necessary to insure competent perform--

ance as a classroom teacher. (It was decided that the three categories from
Bloom's Taxonomy would be used to enable the participants to concentrate in .

specific areas.)

In order to gain "in-put" fiom students then enrolled at the University a .

" satellite campus or teaching “Center" was established in Springfield. An aver- -

age of 27 student teachers was assigned each quarter to the Springfield Public

~ Schools: during this project. Also, the College of Education developed a pro-,

gram termed the “junior participant”, “teaching assistant”’, or "block program"

" . whereby 20 or mote students ‘enrolled in the College of Edudaﬂoq could be - .
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\transferred to Sprmgfmld in order to qain signif cant prachcal experience- in

the public schools and to-still complete the education courses requured for -

certification. These courses were taught in the afternoons and evenings by
_university professors residing in Springfield; This program enabled these stu-
dents to parhcnpaio in the classroom activities for 4 hours danly and complefe a
quarier s wor\.

Tho grocess of seloch 9 people to par’ncupafe in the EPDA worltshops was
not difficult. The presence of the university sturdents required an equal num-

ber of/ certificated master teachers to act as supervisors. - These- teachers had. .

. aqreed to help train the students which™ gave credence to the contention that

o all ‘participants were smcerely mferesfed in the nmprovemenf of teaching per-

: formanco

‘Lay citizens were selecfed from' school ard civic orgamzahons which had

demons'rrafed an interest in bietter education for their children. imaily. secondary
students from the public schools were invited to. participate which gave repre-

sentation to that body of individdals so offen neglecfed in polncy and procedure .

development. - S ;-

_ This formidable group &f individuals composed the general- commnﬁees'
. organized to deal w:fh the problem of mprovmg feacher educahon

‘Overview

. Although Springfi old Dlsfrncf l86 was confmumg an in-service EPDA proj-
ect in conjunction with Sangamon State Umversnfy Component I, which was
~ charged with the responsibility of,composing a set of performances considered
necessary fo be a successful teather in today's society, was added.- The purpose :
‘of this phase of the project whs to “enlist the aid of concerned citizens in
developmg a set of’ performance-based criteria which should be .mastered

before a prospechve candidate recewed.her cerhfscate to feach in fhe State .‘ '

‘of WWinois. . /

Western lllinois University provided ihe préspective candndafes and a’
‘professorial staff with an understanding of peiformance-based teacher educa-
tion. District 186 agreed to furnish the classroom and children meeded in the -
expenmenf plus the services of supervising teachers and administrators needed
"o expedite the -project. The Office of Superintendent of Public ‘Instruction
offered to provide consultative service, facilities for research and media prepe-
. ration, and personnel for evaluation«f the finished project. '

After the drganizational stages were complete Task Forces were established
1o examine the proposal and determine the most fogical ways: of approaching
the problems. The three categories from Bloom's Taxonomy were thosen to

enable the particigants to concentrate on: a’ specifi c area of performance. -
Therefore, the following Task Forces were creafed' I. Knowledge, 2. Sklll;. '

3. Attitudes.

)
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'A " Committes A\cﬂon L LT .

' The Coordingtion Committee -of. the EPDA project decided ‘a” minimum .
of six days was necessary in order to allow sufficient time-for the development. -
«f specific "performance-based criteria. They determined that a Coordinator -

. sof the three Tesk Forces was necessary, and a professional consultant for each
Task Force should be chosen. It was_proposed for the Task Forces to work
. ndependently of each other, o cross reference similar performances, and to-
develop instriments of »assegsménf if necessitated by the performance agreed -
Supon, - : - _ ' ,
" The professional educators on the committees were expected to perform - .
. the following: S ' S .
Provide, professional experiences for the members, L
_ Bring to the committee their background of teaching experience; knowl- "
- edge of pupils, instructional materials, courses of study,. faculty character- - .
istics, and school policies;. ability ‘to' work effectively” with students; and -
willingness and skill in the cooperative supervision of student-tpachers.

Define the setting neceséary to permit the intern-to "exp_erieﬂ;ce independ-

ent and resporiible feaching. .

Assist. in defining teaching skills. and dgvelovpingiaﬁnalyﬂcal apprqach5§ to
professional actions. _ : L ' o -
Share their understanding of, excitement'abcut, and commitment to .

_teaching. . -

—

o

It was the responsibility of the university students on the committee to Maintain

~ relevance by: ‘

- & ™ Sharing their opinions=of the advantages and clisadvantages of the exist-
ing teacher training program. _ . .7 L _
Describing their ‘personal views of how a College of Education could” . o
- betier prepare them 'to meet the challenges thef had experienced in . "
. the classroom: e . T
- Enlightening the professional teachers on the extent of their training in
_.pedagogy. . e . '
=" Suggesting performances which might be-incarporated. in the practical | -
7 stages of their.teacher education. ' .'
= The lay citizens were charged with the following: ' -
' Relate”past experiences that indicated the classroom teacher had either -~

performed exceptionally well or undesirably.

Present the parents' view conceming the expectations held for a mem-
" ber of the taaching profession. , ) : o .
Describe the attributes ne,c'essary\‘fo create interest and enthusiasm ir
‘learning s observed through the performances of their.children, ' ¢ ¢

. Define acceptable performance on the part of a teacher as it relates to
 the anticipatgd learning experiences of their children. - - :

5 | “
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1t was rewarding to, observe the. zeal with which the committees attacked their -
assignments; Reguler attendance, diligent work, and concentrajed effort were - -
factors that contributed to the excellent production of performance-based .
criteria for teacher education. - - . : - '

. Performance-Based Criteria ‘ e R
~ The list. of pe_rmeancefbased criteria as itemized in Appendix A was the . ..
" result of this endeavor. These performances were ranked in order of significance -
" ond listed_acgordingly. They were cross referenced if one Task Force had . -
. arived at a,performance similar to one chosen by another groyp.- Those so -
.referenced - might indicate the importance given that- pe_rformince by the .
. ‘entire committee. S o v )
" The committee, does notpresent these as ap’ exhaustive list of compsten-
cies necessary for successful performance in the teaching profession. _T.rey are
+those performances given priority by the individuals serving on the Task Forces.
- There are sufficient performances itemized in this list to insure at least a trend
" soward success if the majority of them are completed to ‘the satisfaction of.
competent evaluators. - - : '

{

- Culminating Activities

In order to deteimine if the performance-based criteria.selected by the
_ committee were actually those most desirable in the teaching profession, a , .
random sample of the criteria was taken and -applied to teachers in the pro-
‘fession. An evaluation team - assessed the validity .and reliability of the per-
formance against the capabilities of professional: teachers. This evaluation was
" followed by two workshops in” whichi the performances were discussed, evalu- -
. - .ated, and rewrittei.in more behavioral terms,’ U o
- These* workshops conducted by Western Illinois University were for public -
schqol administrators who would be working with supérvising teachers and
-+ student. teachers, and for supervising teachers who' would be” determining if
“ the selected performances were actuslly achigved. - . -
The administrators were expected to.examing the role of the administrator
in dealing with the College of Education, the student teachers, and the’selec-
tion of supervising teachers, The information provided will be used by adminis- .
-« trators who are selected to work with cooperating teachers in future years'and 4
in the selection and utilization ‘of “'compgtency based” instructionial methods
for staff development. * __ T 0
" “The supervising teachers’ wotkshop was expected to.define the role of the
supervising teacher in dedling with the College of Edugation, the student
' feacher, and the school administrator. The teachers were to suggest methods °
. - of jmplementing the performdnces as identified by. the project. . . .
. Chapter-ll of this document. will discuss the results of the Administrators’
*Workshop and Chapter 1l will describa attitudes and responsibilities of the
professional teachers selected o supervise students preparing to enter the -
teaching profession. -~ . . ‘ '

. o~ e
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. WORKSHOP FOR LOCAL DISTRICT ADMINISTRATORS

" The performance-based approach to teacher education is not new.-Critics
", “-of educatiori who were active inithe late '50s and early '60s, farined the flames ;.
. of unrestin the feacher training institutions. According to Harry S. Broudy, '
"~ “The public was told that teachers oppressed and murdered children (af least -~
" in-spirit), and that the public school, like God, was dead.” Consequently.
. teacher training’ institutions became the whipping boys for the self-proclaimed
" - .critics of edycation. - . L ' B
0 Out of this confusion .and furmoxl came the realization that teacher train- -
~ *ing institutions were responsible for /he performance of their graduates, not
"." . the input thaf was supposed to produce a qualified graduate. When the Col-". .
~* leges. of Education realized that their graduates were o be evaluated ontheir—..__ i
ability to perform, they began to sesrch for some method of teaching which o
.’ would satisfy the demand for accountability. - ; ' _
' , This werkshop was the culmination of one year's activity toward satisfying °, -
the basic demands for an;experienced graduate capable of ‘assuming the role
= of a professional teacher without following the “trial-and-error” method. The .
:definition .of performance-based as expressed “n the Elam essay.was used for
this workshop: He stated: - - ¥ o

y

4

. . Competancies (knowledge, skills, behaviors) to be demonstrated *by the
v¢e . . student are derived from gxplicit conceptions of tedcher roles, stated so

as fo make possible assessment of ‘a student's behavior-in relation to
. specific competencies, and made public in advancp, Furthermore, the
.. - assegsment of the student's competence uses his performance as the pri-
. ~mary source of Jevidance although it “takes into account evidenca of

.thé student's knowledge- relevant to plaq'nfhg for, analyzing, interpreting,

or evaluating situations or behavior . . . & . N
In terms more understendible-to the workshop participants it was stated -
that performance-based critéria were skills, knowledge, or attitudes which were '
observable and measurable ‘and practiced by master teachers in the process -
of teaching. These performances were considered necessary in order for a
. “learning atmosphere to be developed. _ : R
The use of performance-based criteria would not insure learning, but their -
. use would enhance the possibility of having the satisfaction of teaching in an  *.
acceptable manner, IR R A

7
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.+ Organization - o o o
s Ttade District's Superintendent distributed. a general announcement o the .
local -administratois: that a workshop in the development and use of perfor-
.~ mance-based criteria would be- conducted during the last two weeks gf June, *
. 1973, These administrators were. invited to participate on a “fifst-co ne-first-
serve” basis. and. informed that the maximum nuinbér of particifants would
be thirlystwo. The quota was filled early and several interested administratogs .
faced with conflicting activities were u'nabi; to attend., ¢ T
© . The participants were divided into seven groups and worked iri these small -
¢ . -groups throughout the two weeks. It was rewarding to"observe the interest
‘ and enthusimem with which these administrators attacked their tasks. This docu-
.. = ment is a result of their ardous werk, and the writer is indebted to them for e
. contributions. e ce ] -

L

oo

o

The Problem ° - I

The workshops-participants were assigned a dual responsibility: They were .-
) to examine each suggested performance for reliability, validity, and clarity.
S _They were to develop guidelines concerning -the; role of an administrator - in
- _dealing with the College of Education, the University student participant, and
. faculty members selected as supervisdrs.” The first task resulted in the rewriting -
. of several performances as listed in Appendix A. The results of the second -
W " assignment are explained’in the remainder of this document. =~ - - © ¢
7 Role of the Administrator in Performance.Based . Teacher ‘Preparation. .
" Relationship with the College of Education, The adminisirator must become
knowledgeable of the terminology used with performance-based teacher edu- -
gation. He must be able 1o define the terms, give appropriate examples, and
suggest methods of evaluation for each performance. He must be . willing to
give some of :his time fo conferences.with college personnel and assist them
in providing typical classrooms appropriste for the performances to be-
measured. T \ S
. " This administrator may. expect fo be involved in more activities with the
"~ "+ college than he would under the traditional teacher training model. He should
evaluate. his faculty in respect. to their ‘abilities as teachers and their desire,
. interests, and enthusiasm to supervise @ student .attempting fo- satisfactorily -
complete the required performanceé. He would be expected to have reviewed
" the required’ performances in order to explain or clarify one if so requested.
He should believe that accountability in teaching may be reached by partici-
pating in a performance-based teacher education program. . - '
" He should expect the college to have provided the student with a list of
the performance criteria to be ovaluated and to have explained how each
-.may be satisfied. The responsibility for the performances resides with” the
college student. The administrator may expect the college to have established .
a system or scheme outlining the anficipated order of completion for each
sfuJenf.' He may expact the college to provide regular supervision for the

| . )
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student and conduct conferences with. the supervising teachar as needed. The
college should hold -pericdical seminars for their students at which™ time the
progress toward completion of the performances will be discussed. '

. Coordinating Fdculty Supervision - . Lo e,
" The school administrator should iidicate to- the superintendent and the
.“college representative the names of those teachers who will .provide. the stu-
/ dent participant with meaningful experiencas.: The administrator should check
./ with each supervising teacher at the ‘beginning, of the first day of student '’
.. teaching to niake .sure that the student teacher has been' assigned to the
| proper station and-is qualified to work in that area of specialization. He should
1. determine if the supervising teacher has been given the specific performances
* to be evaluated and understands her role as an evaluator. . .
“The administrator should evaluate the work of the faculty supervisor. 1f .
~ ~the objectives of the program are not being met, he should consult with the
_college  representative. He should make certain that appropriate experiences
' necessary to safisfy the stated performance-based criteria have been given the
* " student teacher. He should ascertain whether *he safisfactorily- completed -
evaluation was based on actual experiences or.anticipated ones. ,
It is the responsibility of the administrator to decide if the selected super- -
. visor actually has the desire, time, énd enargy to evaluate indivi ual perform-
* ances of the student. He should determine if the selected Supervisor is -
qualified fo evaluate -all of the required performances.. If not, he should .
, “arrange for other teachers to participate in the evaluation.- He should -make
..the following information avai!able fo every supervising teacher:

" ~ Introduction to Perf_ormance-ﬂued Teacher Education

Performance-based teacher ‘education (PBTE) cffers the professionals in’
teaching an opportunity fo participate in admission or entry of neophytes. It
“is a progrem supported jointly by the university and public school which estab-
" lished exact performances to be accomplished in order for the prospective -
teacher to be recommended for certification] The supervising i2acher plays a
" ¥ decisive role in the screening process. This teacher will determine whether the
*. required performancas have been satisfied. Ypu have been selected as a master
teacher qualified to be a supervising, teachef. If 'you choose to participate in
this program you will be-expected to follow /the prescribed packet of perform--
 ances and evaluate the student teacher's abilitL to meet the requirement. ‘.
You will be the judge. Along with this responsibility goes -accountability. If :
this candidate is certified it will be stated that he minimally. satisfied the .
performances listed. . Therefore, the supervising teacher becomes accountable.
fo the-hiring district 45 one who helped qualify the student for teaching. ‘There -
are-many benefits from participation in this program. You will be given a

t

student teacher who has been authorized to help you in any of your profes-
o sional activities, The presence of a student teacher will allow you. to give the
exceptional student more personal attention than you have been-able to do.

9
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As a supervisor your presonce in fhe clossroom is. necessary. Howovel‘ you
. are able to purposefully absent yourself on occasion.to conduct professional .
~duties outside the classroom. It is suggested that you reserva-the, privilege unti
the competency of the student teacher has been determined. :

Do not become alarmed concerning The number of required performances.
These have been. established to occur within the.classroom, external to the
classroom, and‘on the university campus. The number of performances required
~ should add variety to the methods and- techniques of the student teacher. The
attitude performances may bs evaliated by the use of the encldsed inventories.

' The use of the performancé packet may-cause you to conduct a little self- .
evalustion. There may be some required performances you are not using,- or .
have ‘never attempted $g"use. You might decidé to experiment with.some of -~
the required perf ances which might add to your potential as & master
teacher. There may be performances listed that you do not do, and you haven't
- .any interest in‘trying. You are not required to do so. However, you are asked
to require such a performance from the student and to evaluate it. '

In_order to eliminate the possibility-of ra~dom samplmg. it has been sug-
gesfed that-you consider the following procedure.

Revuew"fhe performances with the Student teacher. e
2 Determine thoss performances fﬁe student can accompl:sh wuthouf o
additional preparation. . co

'3, Es &bhsh a-séquence of evaluation allowmg fho sfudenf to set the. *
and date for more difficult requitements. .

4, ‘Be systematic. You have twelve weéks. sixty days, or approxumofely _ .
300 liours of class time.. Begin: immediately; you moy evaluate. more
than one performance during b single period. :
5. Keep a log of the student's adfivities. If you evaluate' a performance
- and find it unsahsfacfory. esfbbhsh a fufure time when fhe sfudenf .
may try- again.  ° .
6.. Consult the -university supervi
" with some of the perférmances,),
pate in the evaluation.’
*7., Share 'yopr experiences with other master feachers They may ho .
o developqd an easier mefhod.oi gasuring performonce s

3 regularly \f you need assisfance
ask him to attend class and pariic,-'

‘In the tra monal model aching, the admlmsfrafor lms ‘a S
- limited role in gssisting with student teaching ? He is given the task of orienting
. the student to the sc gool but/ usually delégetes it to the supervising teacher. -
He functions mainly as ‘a grepter and does not become involved in the stu:
dent's activities unless the stydent has problems which fransgressod the can- -
fines of her classroom. :
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In & performance-based teacher training program, the administrator may
. be requested to function.as a dacision-maker, .an evaluator of instruction, and
as an advisor on methods and materials. He should acquaint- the student with -
~ the functions of his .office .and specialized: personnel. He should attach' more -~ -
_ - impdrtence to the presence of student teachers in his building' and attempt ; - o
* 46 treab them as regular members of his faculty. - ¢ = T ' '

~ The student teacher should have informatian about the philosophy end. .~ "<
? ‘policies of the school, the physical plant, the staff, the students, and the com- .
munity: This is neresgary due to the extent of the’ performances cexpected of . .
:-'fhe.sfudgn'f. > . S - S ..
_ The administrator patticigating in a perfoj ance-based teacher education
~» program should seriously: consider the followiﬁ%“ objgctives in . his: relationshipr
© with the 3tudent in fraining: . ' :
: 1, To help .her . meet ‘situations effectively by devell,bpjng value judg-
-ments. |, . b - i oy -
2. To help her uﬁder'sfand.herself.' The student mdsf' clérify"!ver' own'
 ideas before she cap successfully communicate fhem to othefs. -
.3. To help her-understand other people by oﬁ?na a wide acquainiance -
" with the faculty-and staff of the,school. p L /
4. To hélp her understand the interrelationship of her, area of) concen- S
" tratipn with all other branches of learning. S '\\\ '
5. To help/her apply what she knows'to the pew and unfamiliar.
6. To feagh her the recognition of and respegt for-competence. ~
7. To'provide opportunity for development of leadership. g T
8. .To encj:iura’ge' her to put forth-her best effort. ", Nt ]
9
0

"~

[ — gl

. Tp endourage the constructive use of leisure fime. . N s
. To redommend sup lemental materials and .educational m\?dia known
tp\‘be helpful in & g\ne‘ral situation. = ‘L. . L
I1. To make possible the, participation of other faculty members in the

individual program‘of the, student., . S e
. 42' To serve as an arbitsator in any disagreement between th
her supervising teachér. LRI
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el CHAP‘I‘ER m o
. MA%'I&R TEACHER woaxsuov

...

14

. The queshon of who is a good feecher hes been eslced By educe?ors wdh-

ouf an’ gnswer - being ayonlabfe Even with. the efforts that have gone into - |

Cdmponent I, the’ answer is incomplete. - However, it was the task of the pro-

-  fessionals that participated in Component Il fo- establish at least a partial list .
of behavioral ob|echves«whnch if mastered, would enable a student to be classi-

fied or teady to begi his first yaar of teaching.

. In'the "Guide for. S'rudom ~r~hers and. Teaching Personnel Dlsfnc’( #I86."
twenty-four. skills behavioral ! - :iives, twénty-six knowledge behavioral ob-
jectives, and fifty-two attitude bel;avuorel objectives have been stated. These

102 Gbjectives are only the beginning of a-more complete list of ob|ecflves .

which -would compreheitsively describe a fully functicning teacher.

‘Althdugh several behavioral components of teaching havebeen identifi ed '
the integration of, the components into the student teaching experience remains.

a challenge. Responsubulufy for teaching’ each. behavioral objective must be

eccepfe& “by the university or ‘one of three people: the' master Yeacher (super- . |
vising feec}i’er) the area coordinator, or the principal &f the school. The impli-:

. cation.is not h;ede that the student does not have responsibility for his edca-

tion, but that’someone .in official capacities. is checking the_progress of the -
suclent toward the goal of ‘being a teacher. Certification will depend upon

 the successful, completion of the stated behavioral ob| ctives as evndenced by
a check list umhaled by the: proper eufhorlfy. K \\
. \ |‘

The Univmlfy Reapemibimy T R
Knowledge objectives, as stated in -the 26 behev:or | obfecﬂves of Ap-

o pendix B of the EPDA project. are the responsibility of thg university, Objec:

" fives eight, twelve, and twenty-one may be exceptions. With the institutiop of ne

pr@sfudenf teaching |uborefory ‘experiences, ths aboe thre e ob|ecﬂves could

possibly be learned prior to full-time laboratory experivnces. ol s Foa
[ L 0}

each of the twenty-six knowledge items are stored ready. for use at the eppro-

priate time by the student teacher. Even with the addition of more knowledge

LA the time.a student is resented-do a-school system a4 ready fo ass o :
the semi- professlonel role of student teacher, the universafyix guarantees that.

items, given edequefe review time, the student teacher would be held respons- .

"ible for all items. One presents himself for sfudenf feeching only after having
masfered the knoxedge componenfs. :

. o~
-

€
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. Master Tagcher Resporaibility - * T
The KearF-of-ihe student. feaching experience is the classroom triangle: .

- master bacher, studeni Yeacher and students: “Here ‘it is-that knowledge is- -~ -
' appliej/?;l developing the ills and attitudes of a teacher. The, task of the .
master Yeacher is fo provide opportunities for the demonstration of the skills

_ described, and to-evaluate. the. success of the student meeting the criterion of .
the objettives. e I L i
.- 'In many of the objectives |Appendix B) such: as Teaching Strategies |,
6, 8, Needs Assessment 5 and Naeds Assessment. for Students 1, 7; the

criterion ate ‘clear enough that the master teacher and student teacher should*
agree on the student teacher’s petformance. ln objectives such as Teaching

. Strategies 5, where. thé ‘phrase “appropriate for tho -ability levél of students”.

is used, theré could be'a difference. of opinion as to what is the ability level
of any one student and then what is “appropriate” for that student. Classroom
. Managoment | is potential 4n this subjective category also. -~ ! :
"In ‘the .evaluation6f mnre subjective objectives, the resident coordinator
" from the universitywould assist in making a-judgment. Attitude objectives are
in the category of. subjectivity even with a paper and peticil inventory [Ap--
oendix ‘C) to/assest the criterion.” The ‘master teacher should be sensitive to-:
the geed 14+ someone else to blso judge the criterion behavior of the student
1. teacher, ot o, : ‘

" THe behavioral objectives stated in the appendix-have not been tested
over 4 time period and in.enough different classrooms to make a strong affirma- .
tion /of their necessity in teaching. It is necessary because of the dynamics of

- the /classroom,.school and community to maintain a continual evaluation of each
behavioral objective. In Appendix D is a suggested evaluation form for use

" . by the\master teacher after each behavioral .objective. 1t should provide

~inforitiation on which the local school system, the resident coordinator,-and the
ul(li.'ver;i.y\_ could decide whether to keep, revise, or eliminate: that objective.

_ It proyides information T,n the school and community support of the objective.

R

The master tedcher will use this instrument after each behavioral objective,
 each time it is taught.' At the end of the year the master teacher, the resi-
~ dent coordinator and the university should feview the list of behavioral objec- -
tives and raintain, revise of eliminate any one objective. ) o
The master teacher's role is a dynamic one in the assessment and revision - _ -
of the student teaching experience. ' { SR

Student Teicher Responsibllity - o \ ‘ _. .
At the beginning of the student teaching experience, a list of the be-
havioral objectives should be given to the student teacher. Although the
student teacher functions within the framework of the supervising teacher's plan
and the class content taught, discernmentof opportunities to put the behavioral -
objectives into practice should also be the responsibility of the student teacher..




When assessmg the behavioral criterion for pemculer obiecﬂves the .
student_teacher shoild feel free to express the need for eddnhonal evaluation
by the resident coordinator, the principal, peers, -or other master teachers- in

 Their field. Of course the master teacher would have the 'same opportunities -

“for additional input. - The problem that exists at this stage of development of
behavioral ob|echves (Appendux B) is the lack of refinement through ¢lassroom
feshng During'later revisions, the. objectivas may become more objective.

Refinement is a responsibility of the student teacher. After the comple- -

 tion of each behavioral objective, the behaviorsl objective evalustion shest
" (Appendix E) is jused - to. assess the potential (stryngths and wesknesses) of the : -

-objective. The master tedcher and student teacher would evaluate the objec- -
tives.independently. Thu§ the student teacher would pamcipafe in revising the
sfudonf teaching curriculum. ‘The student teacher, in cooperation with the
‘master teacher, would keep a continuous ‘progress chart of which objectives’ -
" have be?n aﬂempfed and ‘which remain fo be complefod (Appendm F).

.Resident Coordinator Rospon;ibﬂliy ‘
. The resident coordmafor. along with the master foacher and student

" teacher, ‘needs: to identify at the beginning of the quarter those bohavnoral o

objectives which are subjective in nature and which would require his assess-
ment along with the master teacher. Especially with such objectives as those
given in attitudes: Individual differences A 5, 7 could present problems. As
new objectives are agreed upon, it would beconie the responsibility of the resi- )
““dentcoordinator to train principsls and master foachers in fho effective im-
plemonfahon of the objectives. :

' Attitude Obiocﬁvu L
A special word of clerifcahon Aeeds to be given in relation to ﬂ\o affitude
* behavioral objectives. ‘Aftitudes are the inner feelings of the person toward o
situation. Appendux C gives the-check lists for overt' behaviors which reflect

-the attitude being observed. Of course, if one knows the overt response such - - -

as in Individual differentes A &, the student may exhibit the behavior without
having the feeling. If the attitude is to be developed, addmonal\ evaluation
" ‘of an introspective nature will be necessary to assess the true fesling. Inter-
- ‘personal relations of mutual trust must be established before the dudonf A
would be willing to share negative feelings.

Even if thadobjective assessment of the behavior reﬂechng attitudes is
: negahvo. the behavioral approach requires teaching before performance aisess?

ment, thereford the master teacher would need to structure events to reinforce
the attitude. Teachmg comes before performance assessment. ‘




" Summary - - y : .

" Exact responsijlities of the university, the master-deacher, the resident: =
coordinator and the student teacher should be tentative at the present time.
The objsctives stated need more empirical testing before they are_accepted
one hundred per cent for the student teaching curriculuni. Criterion stafements
need to be validated. The question of how much master teachers con teach
attitudes should be-answered. With thase limitations in mind we should proceed -
" to put student teaching on & more scientilic basis. - ° S oo

"'h"- '

N




B " OVERVIEW OF EFDA = . -
suwsa wonxéuov FOR FIRST YEAR mcn-nens

|
Durmg a two week period following the termination of the 1972.73 schodl

- year. thirty, first year teachers met for approximately three hours danly for five

. evenings.a week to design a model for inservice education for incoming first

~ year teachers, Tl)e projéct was under*aken by instructors from Sangamon State
- University wnﬂ\ Springfield - District 186 personnel. University credit was op-.
_ honal Teachers were provided a modest stipend for participatioy in the project. -
. Activities were conducted which® defined the goal of inservice education, -

as th mprovefnenf and development of professional ‘and/or insfructional staff.

* Thé program of work for the teachers was a goal-diracted ‘change process.

based on pa§+ inservice experience and directed toward the alteration and
improvement of that program. Recommendations coyld:&ffect changes in en-
vironment, structure of the organization, function- andw‘pmonnel

. " Selected reading on inservice education acqgfémfea the teachers mﬂ\ the
necessary bécltground for the project. A peraonbf‘prof‘le sheet provided each

 teacher an iopportunity to react mdivudually to previous inservice experiences’
. and to ndenhfy strengths ‘and deficiencies. From this survey. a list of topics for.

inservice programs was compiled. At this goint & review of goals and objec-
tives began the process of goal definition for the group. -Throughsmall groups
twenty-ons priority ‘goals were established. These goals were rated as fo their
nmporfance and this, was keyed to needs assessment. ,

Thete twenty- gné _goals were divided among the small droups wbich fob--

* lgwed a program daqolopmanf worksheet. This instrument contained the defined

goal. Sub-titles contained. the district -program _objective, and the outcome,

* Further Idevolopmenwprovuded a program design with a narrative description;

the resourcés needed, the facilities required and the staff time. Diversity of -
activities, time scﬁedules. and flexibility were an essential part of the progrem -

“planing. The final-step was to' designan evaluation strategy ‘which included

criterion measures, data collection procedures and scoring profedures.

At a number of points in the process copies of all-of the programs were
circulated in. an unfinished state so suggestions and ideas could be supplied by
those in the larger group. Each group reviewed its own goal development plan;
ref‘ned the product. and presented it to the entire group for further review,
critique’ and final revision.

-The teachers felt that they hed ‘program incorporating those items .
necessary to an inservice program for the teachers of Springfield, lllinois. They
would like to have had more time for review, revision and refi nemonf of the
model :




: Schedulo for iﬁo
EPDA SUMMER WORI(SHOP FOR FIRST YEAR T&CI-IERS

June 4-18, l973 |
.. Worl;shop_ Directors. | o -

R Dr. James Nighswander — 525-3097 ., |
SR " Mrs, Eugenia Small —526.3023 - . /,Wﬂ;l, |
\ . - ‘ _ . ' /4 \n\
Mondey.dimed RO
_Overview of the workshop I oL
Purpose of the program . - L )

»™ - . Goalsoftheprogram - - .
\ Inservuce — A general introduction - |
Insépvice.— The Springfield program . )

‘ .. Program Planning — General Presqnfahon . ’ n

\\ ~ Literature to be read by Wednesday session:
Individualizing inservice Education for Teackers

SO ‘EPDA Evalustion Results (197172 and 197293)  * -
, f CBTE Materials o ' .
. Personal Profile Sbeef. - };’ “
Tussday, June§ ¥ "
" No Meeting - a/
. .Réad mafqul/s/dlsfnbufed Mond
Complete Personal Profile Sheet
_____ Wodnmlay. June & '

~ Discussion of assigned readmgs >
Review and‘8jscuss evaluation rosults of EPDA Firsf Yoar Teacher Progrems

Small Group Work — Develop goals for & first yeor ieachor inservice

prograrn
Elementary
Middle Schoo! -
High School

Sﬁbmuf goals by end of meefmg




~—

‘l'lmnday. June 7 . . .: p

o ~Review of goal statements -
' . Rate importance of goals
" Rate level of performance

LY -

Performance- -objactives — ganaral presentation .
SmaII Group Work — Begm dovalopmant of parformanco ob|o¢hves

('.._/ | Frlday. June 8 l :
e W Small Group Worl:-Conhnuaﬁon of davalopmant of parformanca ob-

joctives
‘Program desig —ganor‘al pro'santah_o'n . - .
f _ . o oaoo-o‘ooo: '-"5'3
'Monday.Junoll ‘ o o o

Small Group W rk — Program doslgn

Tuetday, June l2 - .
Small Group Work -—Complata program g!oslgn (if not olraady complarod)
Evaluation — General prosantahon
Small Group Worl: — Evaluation dosngn for inservice programs

Wodnuday. June 13. I

Small Group Work—Conﬂnu» with dovalopmanf of ovaluahon design -
(if necessary) :

)

LS
o ~ Small Group Prosen’raﬂon of proposals

©

o

Critigue proposals : C

Tllundoy. June 14 / R ‘ s o . .
Small Group Work — Make final rovisuons of i mservnco program proposals
Prepare proposals for submussnon on Frsday

Frlday. June I - \ N | /
Luncheon meeting at Nino's — 11:00 a.m. - 1:00 p.m.
Discuss changes made in proposals since Wadnesday s critique msion
Submrt final program proposals R .
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- PROGRAM GOAL |
#1 Teachers will develop skills in the establishment and maintenance of
classroom control. . . . e

DISTRICT PROGRAM OBJECTIVE "=+~~~ .~

) R Teachers will demonstrate a knowledge of the ecquisi‘ioq and oxﬁncﬁon
of operant behavior. . - M

. . . ._-VTOUTCOME-' o : S
> . Given a student with -a behavioral problem, the teacher will modify the
‘ student's behavior using operant behavior techniques. a

vop " ~

- ~ PROGRAM DESIGN- - - -~ E
Suggested Activities o s o '
| A specialist from the resource center will video-tape a master teacher's
. classroom concentrating on behavioral sjtustions. The tape will be evaluated ,
- ‘and then discussed with first year teachers, then by a ‘consultant on operant -
_behavior from Sangamon State University &t & later date. - - C, :
' "Have a consultant from Sangamon State present a series of prepared
.video-fapes on operant behavior. . - . T
" FRull day infer-school visitations to, schools within a 150 mile redius of
* Springfield that are implementing some specific form of behavior control
" technique. . ! Lo T ' .
“Resources Needed -~ L . (

District staff — specialist from -resource Center. Equipment — video-tape
machine. Consultants from -Sangamon State (video-tapes). Visitation request
approved. e - et '
Facilities o . - o

: Classroom of master teacher; Discussion and evelystion at specified school.
Any school within 100 mile radius. - o

»

R

iy s*.ﬁ._'nm._ _____ . "' ,. _ ; L . ’
" One week for filming in classroom. One evening- for evaluation and . dis-
cussion. One day for visifation, - - = . .. . '
 EVALUATION STRATEGY e

© Assessmont Procedures: - ‘ : /
- Completion of checklist for identification and solution ‘of a behavier =~ . °
problem during video-tape. T L T
"Have a behavior. modification data shest keeping racord of behaviors
being modified in clasgroom. , , _
* Complete obsapvation inventory sheet after visitation, ’




¢

. .

. Data Collection Proceduros -
Central office will be responsuble for collection and fabulahon of data.

PR.*GRAM GOAL : R

#2 Teachers will be aware of current mafenais avanlable fo them.

4 ) 'S

DISTRlC‘I' PROGRAM OBJEC‘I'IVE o

The teacher shall be informed of available materials and will search out
these materials and recognize their possible applucoj:on in the classroom.’

OU‘I‘COME’

Given the need: to teach a specific concepf the feacher will select appro-
priate materials (films, tapes, slide-records, games, supplementary reading,

Mmagazines, newspapers) from the school/commumfy libraries and materials

" centers and use fhem practically and effi {:nenﬂy

PROGRM/A DESIGN -

Suggosfed Acﬁvmes . /
Have onie day devoted ft/ a combmahon of prachcal achwf.es The

' 'group would be’ divided (suggest By levels — high school, elemenfary, middle). -

Each #ould spend a session (/3 day) at the Instructional Resource Center with
the option(s) to visit the followm places for their open sessions: (a) OSPI build-
ing, (b) Lincoln L|brary. (c) Sta }e Library, (d) Materials Center — Board Office,
(e) Visit to classrooms in their:
agencies that: offer services/materials to. the schools would be given to each
participant so that he could choose to visit one of the agencies listed.*
2. Offer a half-day option early in the school year to-either: .{a) visit with

an (infra- or inter-school) experienced teacher within your own speciality (to
' discuss- available materialsi) or .(b) have that time off to work on classroom
" projects ot the lnsfruchonal Resource Center. :

Resources Needed |

(a) OSPI consulfanfs. (b} Lubrarlons. (c) Board office staff, (d) Building
secretarios, (¢} Musoum Curator, (f) Various agency representatives, (g) James

- '.Elledge. (h} Handouf of Iushng of agencies, and (') others,

Facilmn - .

, (a) OSPI buuldmg. b} Lincoln and State Libraries, (c)- Materials Center, |
.(d] Instructional Resource Center, (e} Classrooms--m bmldmg. (f) Sfafo Muse- -

um, and (g] others.
*This omp of adlvmu ollould take place prtor to the mmmg of ‘the school year. .

building, (f) State Museum, and (g) A listing of




. Staff Time e L :
"1, One day for that activity. One day's planning.
2. One-half day for this activity. One-half day's planning.

EVALUATION STRATEGY

Assessment Pracedures : : - o
. 1. A questionnaire for eath activity used be ‘available during the year
at the various logations. Participants would  complete o form after having
checked out or used. materials from that facility sample questions for evaluation:

a. Hoywdid;you use this material in your class? '
‘b, Did yoéu feel the material was helpful and effective in your
~ teaching?. ' ‘ : o -

¢. How did your students react to this method? (bored, motivated,

aided learning?). - : : .

2. The amount of ute of the Instructional Resource Center (number of -
times visited; what materials were used - . . This could be done by checking
the sign-in list at the Center. - . v -

- _ YROGRAM GOAL |
. #3 Teachers vill be aware of the various teaching approaches and de-
“velop skills in- using approaches applicable to their given situation.
| DISTRICT PROGRAM. OBJECTIVE

The teacher will recognize individual differences in her students and apply E

.. appropriate learning approaches to fit individual needs. e
| OUTCOME |

* The teacher will demonstrate an ability to identify individual differences
- and adopt appropriate learning approaches to meet individual learning needs.
« v . v ) B ’

PROGRAM DESIGN

. Suggested Achivities' . ... _ .

¥, -+Gourses offered cooperatively by District #I86 'andA_-én university on

- . individual differences (learning styles).

2. Workshops designed to stress-different learning approaches through
demonstration, role playing, filmstrips, Jectures. (These should be conducted
for different levels, i.e. primary, interd., middle schools and high schools.)

3. Special resources: (a) experts in the field of learning, (b) films — slides.
-{c) printed .material, and (d) professional Jiterature. oo
‘ 4. Visitations would be made to other classrooms within your own school,
to other schools in the district and to schools outside the district to observe
practical application of various teaching approaches.

.21
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' Rmmm Noodod

I. Instructcr to conduct course. . - LR
2. Workshop instructor, maybe from dusfncf or outsudo source.

© 3. Outside resource people, films, slndos. printed material and profcs-
sional literature.. :

4 Released time for teachcrs. Subshfufos
Facilitios
Where fac'lthes are avmloble

Staff Time, . =
Depondenf on activity.

-

EVAI.UAT!ON S'I’RATEGY

| ‘Assmmonf Procedures

I. Teacher staffing on appropmfe sfudonfs who are not meoﬂng edu-

' cational classroom objectives.

2. Teacher's assessment of pr&gress made by the student mvolved

_ Teachers will demonstrate proficiency in various teaching approaches by assess-

ing individual student progress after applying these approaches.

3, Pre-test and"posf-fesf in sub|ec+ matter. in relation to feachnﬁg tach-
niques used. . ,

. Data Colloction Procedures

+ The teacher will collect data by using pre- fosf and posf-fesf beforo end
after applucahon of feachmg approachos. ,
PROGRAM GOAI. _
.~ #4 Teachers will understand the unique charoctenshcs of the siudenf
as an individual and the group(s) with which fhey work. '
DISTRICT PROGRAM OBJECTIVE ‘
A “The teacher will identify the groups. wifh which the individual works

. ond inferacts.

B. The teacher will identify the unique characferisﬂcs of these groups
and how they interact with other groups.

C. The teacher will .identify the uniqve choracfanshcs of fhe sfudenf

. as on individual. . .

OUTCOME

: A Gwen a need to commumcafo with students, the feacher will be able
to name the groups, their structure, and their members. '

22 .
. €37Y

$lor B




the social and intellectual pcrformances of the groups in ferms of its uni

characteristics. . .

= €, Given a need to commumcafe with students, the fea‘éher wull be ahle
to explain’a student's social and mfellocfual performance in ferms of the s

o denfqynque cherectenshcs e . , ,,” ;

PROGRAM DESIGN . .
. .Squm.aAenvm.s‘ S

L

‘Characteristics and Group Characteristics.

" Someone knowledgeable in this field c u‘id demonsirate the use of self-concept
dmscr:s u;d experiments in problem- :vmg expenences (Area-SeMco Center
in Urbana

*‘such items as "what would do in free time" —or lists, of behavioral traits

+ ' the teacher would learn about the individuals and groups.” -
In o lecture-discussion situation, a psychologist or “social worl(or could
describe the sociogram. The teacher could’ then use the sociogram in the
classroom to increase knowledge of groups and individuals.

for the teacher with a particuler student relahonshlp) Dick Bodine might be
a possibility as a resource person.

Have a sensitivity workshop led by a quehf'od person. Tl'ne purpose of
this is to show the new teacher techniques in being sensitive to others. -

K échlovemenf tosts nsad in the dlsfnef. somples of scoring and how to interpret
Rcmmm Nudcd - ' g
Representative students from Dlsftfcf #1686,

games.
Sbc:ogram. personelity test and ropresenfehves to explain its use ond

“ importance. ' _ s
Dick Bodine for- shldonf-feacher relaﬂonships ' )
Gary Combs, Sangamon State ""Sensitivity". ' ;

. Representative to-explain use of achievement tests, *

Mark Heyman, Sangamon State on simulation games.

Any simulation games and equipment necessary for the demonstration.

 ——
*Theie activities suppert ol three objectives of Geal No. 4.

B. . Gwcn the need to commumcefo with students, ﬂ\e teacher wi!l ox bm .'
U® -

Hold a panel interview of st denfs and feechers Topnc lndividda‘l .

Presentation of simulation games for comﬁwmcahon pnd self. concepf“

Teachers could‘ be presentod wufh ° porsonelnty test,” which mnghf include \

that might apply to self. This idea can be taken back fo the classroom end

“Informal discussion on student-teacher relationships (for example, help

A qualified. person in the district could show the teacher samples of . - .

Reprgsentative from Area Service Center in Urbane to ;esent smulstion .




_ Staff Time and Facilities . . S \
We suggest that this topic be presentad in a one evening -workshop. The
" first year teacher will be required to attend four of the six mini-workshops -
(as suggested in the activities) being offered simultaneously in_either - large .
multi-purpose room or cafeteria where the teacher will be, allowed to move -
freely from one group to another) * . E
We. also suggest that this inservice workshop be presented in the fall of
the year. - . -

| EVALUATION STRATEGY
Assessment Procedures : T » o
The first year teacher will be administered a pre- and post-fest to de-
" termine the teachers growth in recognizing and | understanding the characteristics
.~ of the student &s an individual and his- relationship to.the groupls) with which
they -work. s ‘ ' '

 The first yeur teacher will also be-asked to administer a pre- and post-test
" to his students in the- middle -and high school level to determine the teachers
growth in recognizing and understanding the characteristics of the student as
an individual and his relationship to the groug(s) with which they work.
- Data.Collection Procedures’ | Smee 4 AN
. A meaturement specalist will ‘be assigned to the task of constructing a
* test for use before and after the workshop orie’ for. one to be administered
by the teacher (post- and pre-). He will also be asked to develop a test.to -
be used at.the suggested period of two to three months. following the work-
shop in addition to the elready administered post-test. This will Be a test of -
retention. " = ' \

L PROGRAM GOAL -~ - - S\
 #5  Teachers will develop skills in the efficient and- effective use of time , \
and facilities. ° - ' e L
. » . ..., DISTRICT PROGRAM OBJECTIVE

. 1. Given a teaching situation, Fhe teacher will demonstrate the -ability -
| to utilize time in an effective manrer,.... - . | -
2. Given a .f'eechin'g"‘sifhéiiéq._j_ﬁ‘effeqéﬁer will demonstrate the. ability '.‘ '

‘o utilize space in an effective manner.

" OUTCOME

"I." Given a teaching day and situation, ‘the teacher will make her prepa-
rations for the most effective use of time by completing a scheduie and fol- .~
lowing through. -

2. Given o specific teaching ares and equipment, the teacher will
arrange the facility to fit the needs of various groups and individual learning
facilities. SN : \ A 0

-
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- e |
R | PROGRAM DESIGN SRR
Sugg;ded Activities SR ' ’

. 1la) Schediling of ‘Time-—’fhis schedule of time should .be..b ken up E

into short periods in each of which shall be a specific -activify for acce plish-
ing a goal. Important parts of the schedule should be class_preparations,

teacher preparation and specificplly foi the beginning of the school year, the ’
filling out of forms, assignment of books ‘and methods for acquainting teacher

to students and studlent to student.

R : S Sy e
I{b) Have an efficicacy expert come in and lecture on efficiency in the -
* classfoom. Use demonstrations and discussions. ‘. : o ‘

, 1{c] The teacher wi!ll, make visitations to classroom of teachers who have «
~ demonstrated by previous accbmplishments that through the effective use of 1

time, teachers can operate an efficient cidssroom.

- 2s) Diagramming — after having effectively pibnnedr her fime and being . .

prepared for ‘the activity to take place, the teacher will draw a diagram of

her class space and place ctudents and materials in order to gain an overview. -
of how the activity can best be ‘executed. This includes the arranging and.

rearrangin¢ space for small.and large group discussions. This'is ancther attémpt
hance teacher preparation. - ‘ oo T

2(b) ”‘Efficiency”E);perf——A‘ consultant will advisg,the new staff on*means’
 of using .space in a given area effectively and efficiently. He may point out
the important factors to take info account in planning activities within a.given -

area, with physical restrictions.: .This activity should be mainly discussion and

examples prefaced by 5. short introduction by the consultant. (Perhaps more-
than oné consultant would enable a more individualized or smefll group activity.) -

- ) The ‘teacher will make a_ visitation to classi‘goms"'of expetienced
teachers recommended by the district for previous accomplishments relating
to well planned ‘classrooms. ' R ' -

1

Resources Needed A : : .
‘1la) To plan an offective schedule, it will be necessary to provide the

new thacher with district staff members who have displayed effective use of -
classfoom. time. Through free discussion, the new staff member should be able
‘. 'to jnquite -into the process and ‘importance of the development of a well-
planned schedule with emphasis un the details needed to be accomplished
from the wery Ist"day in order to establish an organized working atmosphere. -

1{b) Outside consul'fan'f—'efﬁciency .éxperf.
) Ilc) Experienced teacher who has ‘displayed well planned: classrooins.
2(a) Use of efficiency expert. It viould be valuable to discuss the -activity

time. This would be a staff member from the target school.

to be exocuted with someone who has used it fo see how they used. their -




. + 2(b) Eﬁ'cuency expert on 'fhe use of space. Th fe many ropu'fablo'
., firms in Springfield which spensor such consultants. (Materials needed by con-
* sultant may include an overhead projector, slide’ projegtor, etc.)

2(c) . Experiénced teachers in ’fhe district who havb dispiayed well plannod o
: classrooms . ;

" Facllities

I{a) - To take place prior to the opening of schbol at the EPDA summer
" workshop. For best results, it may be valuable for the teacher to meet with 8-
porson from their own school in the school in order 1or the I:nowledge gained

tobe applacablo
A few days before 'fhe first week of school in a Iedure-dlscusslon
type situation. - b : \

: '(") In vanous schools in the district.

2(a) Thus could take place prior to school (summer worltshop) to prepare
the room for the opening and also during the' year when the need anses' '
through a visiiatich o a room where the achwfy is taking place. '

"2{b) .This activity should take place prior-to. the begmmng of the school
year within a summer workshop for new staff. - -

2(q)" In various classrooms in the dlstnc'f
Staft Tiine S

'l[a) “This,. should be included as a porhon of the EPDA summer worl:
*.shop &~ preferably a 2-3 hour f:scussnon sessio. . L
" 1{b} - A half-duy sessionfworkshop, . . o~ '

“I(c), During aregulazyeachmg day, substitutes will be needed ,

2(a) A short. 2-3 hour discussion cuting the summer worl:shop Also,
visitation time. penodncally on request during the school year. -

2lb) This activity should be given a flexible hme allofmenf allowing -
about 23 hours. . - .

- ,EVALUATION STRATEGY

Amamnt Pro’codum

Ifa) Or a daily .basis the teacher will evaluate her success as to 'fhe .
attainment of her goals by re-evaluating her schedula and mal:ing changes
" necessary for improvement. .

. The new staff as a whole, after the Ist week of school wil provide input
(verbal or. wruﬂen) as to whe'rher time spent on this achv:fy woas valiable to |
them.

i(b) By ques’nomng aﬁer the first week of schaol, the feachers will re-
spond as to whether their needs were met with reference to efficiency expom
lectures.. -
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“He) Through an evaluation form filled out by. the teacher after the
visitd ion. o o S ' -
" 2(a) The new staff as a whole after the first week of school, will provide
input (verbal or written) as to whether time spent in this aJtivity was veluable
to them. , : ' o . -
" 2[b) - After one -week of trial we of spacs, equipment, materials, and.
 curriculum, .the teacher will evaluate the effectiveness of the Efficiency Experts!
* lacture and discussion session. (Did-this activity mest the needs of the teacher
as an individual with a specific feaching area?) This" evaluation .should be-
either in written questionnaire form or in verbal feedback. ‘ o
| - 2} Through an evaluation form filled out by the teacher after th
visitation. . T o '
" Data Collection ~Proéqdura _ . - - L
"1{a) The. administratérs of the program will -collect the data frem the
new staff by either verbal or written n;aéns—whichever is preferred — at the
end-of the Istweek. . - . - ’

I(b) Teachers. N - _ .
.. " l{c) *By the administrators of ﬂfe evaluation form upon completion of it
. after the yisitation. . : .

2(a) The administrators of the program will collect the data from the
new staff by either verbal or written means'— whichever is preferred — at the
.ond of the first week. - B - .
. 2(b) The collection of the evaluation thould be made no earlier than one

week after. the beginning of school and no later than three weeks from the
- start of.school. The evaluation will be made by-the new staff, members in
written ‘quéstionnaire form or verbal feedback to the administrators.

2(c) By the administrators of the evaluation form tpon the completion
of it-affer the visitation. - — -

PROGRAM GOAL

. ¥ Teechers will be aware of goals of the curriculum at all grade. levels.
'~ DISTRICT PROGRAM OBJECTIVE . -

" The teacher will become familiar with the curriculum guides and/or course

descriptions as well as materials used in the elementary, middle and secondary

grade levels. i

OUTCOME  ~~ -

‘Using the resources listed above, the teacher will adapt his program to
meet the specific academic needs of the student, . o
. o
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7 |- erocRAM ossmu |
Suggesfed Achvlﬂos o
|. An experienced teacher from each field vwll meet with first year

teachers in- corresponding fields %o discuss curriculum and resource materials.
.2, - Special area coordinators will meet with first - year specnal subject
teachers to discuss. curriculum and resource materials.

3. First year teachers will meet with represenfahves on ?h? curriculum
council to discuss their specific areas.

. 4./ First year teachers will meet w:fh area specualnsfs from OSPl 1o dis-
cuss materials avwlakle. ' . .

Rescurces Needed
. Master tsachers from’ each fi eld
2 Special area coordinators.
-3 Currnculum council reprasentatives.

-~ 4 Area specwlnsfs from OSP4 ' ' ‘ iy

Facllmes Co ! R A L.
Spec:f' ed bunlclmg _

Staff Time vt

_ Activities one and two will meet of fhe same “Hime. Af conclusion of first
meeting, the entire group will meet for fhe third achvnfy Evemng meefmg-—
~ ', one hour por sossion. : ,

| 'EVALUATION STRATEGY

Auessmenf Procedures

. Knowledge interest survey admimsfered prnor fo fhé meefmgs and re. .
peated again at later meeting. Lo :

o

Data Collection Procedures - -

Central office staff w:ll designate- who will be responsnble for collechon :
and fabu!ahon of data st conclusnon of meeting and before the first' meeting.

PROGRAM GOAL R

# Teacher.s ‘will be 'awiate of special services. provided in the district.

DISTRICT PROGRAM OBJECTIVE »

The teacher, after being informed of all .available special services, i.e.
psychological services and guidance counseling, will search out and recogmze
possible application in the classroom. | ,
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IR OUTCOME . ,' P
Given a student or students with a specific-special Probré'm."'ﬂ\e ‘teacher
* will recognize that problem and refer the student to the appropriate specialized

personnel. - T LT )
T - PROGRAM DESIGN - T .
Suggested Activities " . . Ty .
Parficipants are given the optian of attending an 'open house”:session © ..
at both and/or either, McFarland Zone Ceniter {afternoon) and/ot Gateway  ”
House. Certainly .one of these should.be attended. Cote e
. One evéning stryctured around given. areds — example — each parson
conducting a workshop in different. rooms of Grant Middle School with people
free to float from area to area according to interests. Or, if not individually
. interested in given areas, ‘participants has pré-arranged meeting set up with
+ _ssomeon of more personal interest from special staff list in Directory.

5,

~Given Areas | ‘Special Areas .
. Psychologist ~ *Gateway House e
. Social Worker Center

) McFarland Zone
.Guidance Counseling S
. Trauma Center oL
Speech Correctionist -
- Special Education * . S
Probation-Court - Officer - ' ‘

* Resources Needed : | o
Outside: McFarland Zone Center: Gateway House

»

Assessment Procedures

This activity should be early in the school year\go the teachers can be L

_ District Staff: Psychologists, Social Worker, Speech "Clinician, Sbecial

‘Education, Guidance Cuunseling.  ". L L

' Consultang;, #;auma center doctor, Probation-Court Officer.

Facilitles - - o .

- Gateway House, McFarland Center, Grant Middle School. o

Staff Time o - Lf/. ’7
Activities — One afternoon and two evenings. Y N
Setfing up time — One day. - . | S ,.-'

%" EVALUATION STRATEGY

prepared.. (Aoproximately:in October) R

4 e \ N
After the various speakers are finished — approximately 11/ hours after -
beginning of the evéning— ., , ‘ : ' _

o ! -
N
I

[

I AR
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** 1. Oral discussion in Grado -or Specnalty areas groyps (approximafely
338 people per group) discussing type of testing they.are examining-in cumu-
lative folders; how to evaluate and how pracﬁcal are the applications.

' 2. ‘Also (larger) group dnscussn%\s of practical problems that are occurring

and planning out & method to begin steps. towards helping the child in question.
3. After the McFarland Zone Center and Gateway House visifations

. written evaluation forms’ with excellenf sahsfarrory and unsahsfacfory wrfh

" room for comments,

. 4, "Have the teacher acfually begm to fill out a referral form for a chrld
who the teacher feels is having some difficulty. In doing this they will learn
to .use the cumulative files and realize the areas of specialties that are avail-
‘able to each chrld .

PROGRAM GOAL

#8 The teacher will become more competent to meet the needs of her
students by obtaining prof' iciency in" several motivational. fechnuques. such as
rewards, -punishment, praise, rndrcole and elc.

DISTRICT PROGRAM OBJEC‘I‘IVE

. The teacher wil (a) acquire, (b) demonstrate, and (c) evaluate various
motivational techniques within the classroom to achreve maximum mdwrdual
performance.

OUTCOME

Given ‘a parhcular motivational problem, the teacher will- be able to
analyze the situation and be able to bring about some changes in educational
* ‘behavior by using approprlafe rnohvahonal méthods.

PROGRAM DESIGN - ]

Suggasfad Acﬂvmos . . oo e
Methods of motivation should be. presenfed to feachers in district pro-
" grams. Methods of motivation programs should mclude rewards. prarse. and

" punishment,

District course offered in moﬂvahonal mefhpds.

Workshops offered in specific motivational techniques.

Specral resource people to discuss methods.

Use of District teachers who have used or are using types of motive-
tional methods, o A _ -
Group discussion, Y
Sfudy of successful case histories rlsmg appropnafe motivational tech-
mques. _ . :

> wN -

e
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l}osomos. Noqclod

I. Instructor for course in motivational methods.

. 'Workshop Instructof. ‘

." Outside resource people. "

. Selected master teachers from district.

. Group discussions, ’ - o
. Books, films. : _

Facllitios S
here facilities are available.

/st Timn L S
j / _ Dependent on acfivity. -~ - - L . -
. /f © EVALUATION STRATEGY - '

F .. Assessment Procedures S R
The teacher shall demonstrate & knowledge of motivational skills by, mak-
ing & list of various motivational techniques. - ‘ N
|Teache_r chall observe and analyze all changes in motivation among her
pupils. . ) SR
_The teacher, in her classroom, shall apply techniques in motivafing pupils. -

Data Collection Procodures

Teacher will make lis? of motivational fééhniques.

Teachier will observe and record changes:
. PROGRAM GOAL =

Teachers will be aware of factors underlying the acquisition of atti-
tudes and develop skills in the midiﬁcefiqn or reinforcement of attitudes.

DISTRICT PROGRAM OBJECTIVE

‘ . . N
-+ A, The feacher will be able to identify an existing aititude.
B.<The teacher will be able to detect the underlyirg development of

O bW

.

o
LY

" the attitude. o S .
G. The teacher will evaluate ‘an atfitude and generste modification of
an attitude. . . . ¢ S e . )
B " OUTCOME - )

A. Given a student with a per%?c.:ular behavior, the teacher will be able '

to name the attitudels) affecting‘the behavior. S ‘
8. Given ‘& student with an attituds offecting his behavior, the teacher -

. " will explain the development of the attitude. A
C. Given a.student with a parficuler behavior, the teacher will list the

"+ peed for and the method used in the modification of an attitude.:
: s . 3. o

- .

’
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: ~_ PROGRAM DESIGN ;
‘Suggested Activities _ o ' A |
A. An informal discussion with a social worker and psychdlogist of the
school district ¢ould be employed as a means of meeting thi objective. It
would be the responsibility of -those individuals to draw upon their experiences
and relate to the first year teachers méthods used in determining that an attitude
~ .exists,the developmental process of an attitude and the methdd used to modify
an atfitude if the need arises. The discussion should center jaround such areas
as how attitudes affect learning (intellectual), student attitudes towards authority
and structure within the classropm, attitude affecting sociél anc
teacher's attitudes toward parents. In the same ovening, it would be beneficial -
if the social worker arid psychologist “adminigter an attitudinal survey to the
group and allow opportunities for discussion concerning the results of the
survey. This device ‘would help the teachers -recognize- their own attitudes’
- and the impact these attitudes may have on their students. , o3

- B. A workshop could be held, dealing with race relationships in order
to determine the individual attitudes of -teachers. (A similar workshop was
held " for principals and ‘administrators during the '72-73 school year) The

basis for this suggestion results in the fact that a teacher must be aware of
~ one's own attitudes befora dealing with student attitudes. An intense work
shop could be held dealing with the teacher's attitudes conce :ing race,. the

relationships and -

~ development  of the attitudes, and modification of the attitudes in -order to

. treat.all students fairly.” Suggestions or guidelines could e developed to help”
a teacher determine how his atfitudes towards race affect his students and -
what can be done to alleviate the problem.. - - <

C. " Present hypothetical student attitudes and behavior to the first year

_ teachers and have them simulate their “action response as teachers. Before °

~assuming a role playing sitiation, the teacher would have to be instructed

. to recognize the attitude, the development.of it, and possible alternatives

~ used to modify it. Ther the role playing situation could take place. . it would

."be possible- to video-tape the- situation and hold a discussion conceming the
best means of modifying the attitude or behavior, ~

Resources Needed T .
' A. ~ A social worker and psychologist of the school district, an attitudinal

survey (either one already existing or to be developed by a measurement's -

- expert) ‘ _ A SRR
~ B. A steff of human relation specialists should be employed to run‘the
workshop. A format similar to the one used in ‘the principal's workshop could
be used. - . ' C : '

C."“/A member of the district staff knowledgeable in the ares of atfitudes
and a video-tape machine would be needed. -
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Facllities : S S

A. Any school facility {classroom) would be suitable. However, the

group should ba limited to 20 or 30 first year teachers, heterogeniously grouped,

in order 1o allow full participation by members present.

~~ B. A large gym or multi-purpose room wayld be needed, so that various
activities provided by the specialist could teke place simultaneously. Also,

teachers would be free to easily move from one activity to another.

_ C. Either & classroom or multi-purpose room setting. The teacher will -

- divide the group into elementary, middle, and high school groups.

Staft Time - . \ ' e _ ' .
A. A itwo and & half-hour session should be aduijuate. Since the activity -
is limited to & group’ of 20 or 30.\edbaclz from the group could indicate
whether another session should be held. at the later- date to include more
_teachers. o : S : : .
. B. Suggest a half.day or possibly a full day workshop. This workshop,
-~ should not be limited to first year teachers, but should include staff — district
" wide, in light of desegregation plans. Therefore, the workshop would need

to be offered several times during the year,

Pra

‘C.  An evening session of 2!/ hours-would lb-e sufficient,

EVALUATION STRATEGY

Assessment Procedures ' '
s A. Since an informal discussion and attitudinal survey ard used as &
" means of meeting the objective, measurement should be assessed by the
" social worker and psychologist by informal observation of the teachers in their
{ participation in the discussion and understanding of factors involved in the .
acquisition and madification of attitudes. i I
Self-rating scales by the first year teacher could be employed to allow
for one's own judgment of growth-as a result of the session. o
. .B. A survey or questionnaire -presenting. hypothetical situations with.
multiple-choice responses could be used to determine a teacher's attitude
towards race relaticns. Each response fo a question is weighted and the total
_number of points accumulated gives a teacher an indication of his atfitudes
towards ethnic groups. R ‘ - .
"~ C. The use of the“video-tape and informal discussion concerning the -
" methods employed in modifying behavior, would be a good means of assess-
ing the objective. ' -

" Data Collection Procedures ‘ - N

A, Informal observation techniques would- be done by the social worker
- and psychologist. - ' .

‘ Self-rating scales have already been composed by district staff and could
be administered by either the social worker and psychologist or & member of
the group. Since growth is judgmental in this area, the self-rating scales should
be used solely for the benefit of the teacher. . :

3
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.B. Since race relations is such a sensitive subject, it would_ be best to .

 give the answer sheets to the teacher and let him determine his own attitudes
'according to the survey.  The survey could be administered by the individual
~ teacher and used solely for his owp.benefit. o .

Id- be assessed at the meeting by

C. The objective and outcome wou

the video-tape and the following discussion.

PROGRAM GOAL

| '#'lO Teachers will develop skills in human rel_aﬁén_s.

" DISTRICT PROGRAM OBJECTIVE
A. Teachers will develop skills in comprehending interrelationship bétween
students, teachers, and community, S '
_B. Teachers will develop skills .in technique which facilitate communi-
. cation between students, teachers, and community.

OUTCOME

the informal observation of the group leader, based on the methods used on

.

A. Given a téeaching situation in a. particular geogra’-:hic. a}‘ea, the

teacher will identify-the unique characteristicsscf the students and adults and
their interactions. S

" B. In an attempt to integrate ‘school am‘?! cpmmﬁnify. the teacher will
utilize such techniques as role. playing, simulai‘on.games, visitations into the

—

" community and visitations from the community, etc.
. . PROGRAM DESIGN
. Suggested Activities - - ”

A{l) Tour of City by Junior Leagi;& The tour explored the community

“ for possibilities of field trips for students in elementary grades.

A[2) Urban League — Invite members from the Urban League to share

' "with the new staff the goals and objectives of the league. They should also
provide information on what teachers can do to help meet these goals within

"* the classroom and make them aware of the ‘current "problems” with which' the -
Urban League is dealing including speciel needs of minority groups in Spring- -

field. . :

Al3) Visifaﬁoﬁ to McFarland — This visitation i to familiarize new steff

with sefvices available thero and the methods used in dealing with special
problems. . : -
Al4) Visitations to — observation and- participation in the Interracial

Institute at Sangamon State (if time -periods permit) to gain an idea of the

sttempts being made to better interracial communications.

. Al5) Show slides and fell about programs in action — tell of first hand |

éxperiences; helping develop skills in comprehending mterrelationships between
teacher, students and community. ‘ " : v
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\ ' B(1) A workshop by Dick Bodine on use of role playing' and simulation (
. “as @ creative tethnique which can effectively be used to facilitate communi-//

cations between’ students, teachers, and community.
B[2)  Visitations into the Community - In this activity the teacher will
visit places such as major industry, youth -organizations, churches,.etc.,. within
her geographic teaching area fo gather information” which will-kbe'u'saful in
developing an understanding. of her students, The_teacher will find. it neces-
" sary to make an appointment with a leader of the organization and formulate
some questions which when answered will give her & greater awareness. of the
-+ needs of her students both within the school and outside of the school. Following
" the teacher visitation, it would be appropriate to conduct a field trip "ising
- pre-field trip activities to prepare students and also post-field trip ad}l\'riﬁes'
_ fo evaluate and discuss the purpose of the trip and how well it met ﬂlp stu-
dent's needs) to the organization and/or invite a leader from ‘the organzation -

. o visit your ‘classroom and conduct a session on human relations and com-
munication and their jmportance to the stident. . o

_ B(3) Visifafion's‘fg'om the conimunity - for this ,b'c_:ﬁy_ify' membe :
community will be invited to talk to the first year feachers about their work
in the community. For example, a political figure, 8 volunteer at

{

" .. nursing homes or hospitals, or someone working with people who fhave drug

_~ problems might be invited. They would tell what they are doing ‘facilitate
~ communications and how the teacher might utilize theif work in the classroom.
- Resources Needed - ‘ . . |

E A1) . Junidr League makes arrangements and" their service
Al2) Members of the Urban League who gre involved 7

/

/direcﬁng, and -
initiating action within the organization, .{Directors) o] o
A(3) Directors or knowledgeable people from each of the departments
(alcoholic, special education, etc.) to act as guides and to gnswer questions.
A(4) Instructors of the Instityfion. 7 .
. B(l) DickBodine. : S ‘ ) S
B(2) A substitute teacher may be required in-ordet for the new staff
member- to make a visitation (this may be for /o day). '/Appéitifmenfs with
“leaders of organizations will be scheduled. Time set up for field trips and/or
visits to the'classroom by leaders of organizations. - i ' .

B(3) :Members of the community to act as ouisid/é’ ‘consultants.
_ Facllities. o ' /' '
- All) - n the community. : / _
A(2) " This activity should be held during the’ pre-school workshop for
_newstaff. - ' S
. A3)* McFarland Zone Center.
Al4) Sangemon State University. -,

»
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“B(1) Iha Inbrary or classroom.’
B(2) This activity would ‘take place at an orgamzahon chosen by the

‘feacher to meet her needs in understanding her students. There would be a- '

part of this activity done in the teacher's classroom,
8(3) ‘Any room Iarge enough to hold the teachers and consul'fanfs

Staff Time-'

All) Half-day before school begins. _ .

Al2): Due to the importance of this activity, there will most likely be a
lengthy discussion so a time,period of about 3 hours will be necessary.

A(3) 2-3 hours to tour|the facility and ask questions.

- Al4)  Afternoon sessnoL or morning session or both.

B(1)" Half-day workshop (or as a part of the Workshop on Creahvnty)

B2) The visitations to organizations by the teacher would reguire at

least I/, day of school- time. This would also be true of field trips although

the time involved in this and resource pérson visiting the classroom would

“include the sfuden'fs

B(3) ‘One session of perhaps 'fhree hours either before school s'faris or
early in the year.

EVALUATION STRATEGY -~ /-
Assessment Procedures '
A(l) Survey at the end of school year %o see how rpany 'feachers 'foolc

advantage of information gained by going on field trips.

A(2) Through written or verbal feedback to such questions as: Did
participants feel time and effort was well spent; Wha'f were the rna|or strengths .
and weaknesses of the activity? etc. : .

For evaluators a means to assess.attitude. change in ‘new staff members

"~ would be helpful such as an inventory prior to ‘and following the activity.

- A3 and 4) Through written or verbal feedback to such questions as:
Did you like it? Was the activity useful? Is there & better way to do it?

B(l) Question- -5 Survey of Use of games and role playmg in the

" classroom throughout the year.

B(2) The new teacher will report to other new teachers on the success

.~ of the visitation and ‘how well this met her needs aid. may be usefulto others.

The teacher will submit a written evaluation of the visitation to the ad-
ministrators including such things as: (1) Were her needs met? (2) Was it of
value in developing an understanding of the unique characteristics of her
students? (3) Would she. recommend this- organization for others 1o wvisit? -

, (4) Was the. organization cooperative? (S) Did-she gain any new concopfs
_in furthering her ability to communicate with her students? etc.

o 36
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B(3) .The assessment procedure for ‘this activity will be a group discussion, -
after the, meeting with the oufside consultants. In the discussion, teachers will
be able to.share how they reacted to the consultants. Y e e

Data Collection Procedures . . . Y
~ All). Survey at the end of the year.*. o '
" Al2) The data should be collested by administrators following, the activ- - .
ithin written or verbalform. . — - g .
* The data should be collected prior to the activity and also after ayiven.
period of time in which an attitude change “may” be developed by the neiw -
- staff member in working with her students. (3:months later or even ot the -
end of the schgolyear) -, . - ' ‘ .
- A3 and 4) Immédiately after the activities by the administrators of the
program. ' - o« . ¢
B(1) After workshop — cuestionnaire — teacher. R
B(2) This data should be given to the ‘administrator (written evaluatian)
. and the other new staff members (verbal: evaluation), as soon as possible fol- - -
lowing the visitation in order to be of benefit fo those others who wish to.make:
use, of the organization for their teaching area. ‘

B(3) The outcome will be assessed after the consultants have visited the
feachers. Also, the outcome might also be assessed wheh the gonsultants
actually come into the classroom to address the studepts concerning , their.

work. Teachers might report back fo- the administrators conceming the recep- .

“a

[}

»
.

dion given by the students to the consultents. o v
- .PROGRAM GOAL"

. #11- "Teachers will be pware'of.

*the district.

-

'thé,wphilosopby. rules, and re'gulafi.ons:of ' W
' DISTRICT PROGRAM OBJECTIVE ~ - *
|, The teacher will become familiar with the" philasgphy of the district
- and his school, : R o,
2. The teacher will become familiar with the guidelines governing the

district. | e | g

| . ‘OUTCOME - . . L .

" The feacher will know what professional dgencies” serve him, what- the
freedoms and cestraints are in the system and where fo find: information on
the philosophy and regulations. : < :

PROGRAM DESIGN

'y

° .

Suggested Activities . ‘ , -
"1, The Principal and Counselor will-meet with first yoar teachers to dis. .
cuss the philosophy, rules, and regulations of the school. - Co

. Then a representativa of the district will meet with all first year teachers

to discusas the phifosophy of the district.
- . . ! 37 ) .
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2. A representative from S.EA. will meet with first year teachers and -
will discuss guidelines, rules, and regulations of the district.. ~.. ’ E
: A representative from the district will meet with first year teachers and
will discuss quidelines, rules, and.requlations: of the district,
Resources . Needed. S ~
I, Principal, Counselor, and representative from district.
2. S.EA.representative and district representative. - -

o Facillﬁés :

L ~Speciffed school ,buildfng. - . .~ '
. 2. Specified school-building. . T o *
Staff Time o . \ | L
¥ . - L One evening mesting during pre-school workshop. . - >
L 2. During’pre-school workshop. - N
., EVALUATION STRATEGY . |
" Assessment Procedures . LoEe -

I. Have a P.C.\. Survey administered.
2. Administer P.CJ. Survey. -~

—

_Data Collection Procedures JE - !
I. - Central Office. - T .
2. Central Office.

" PROGRAM GOAL.

v #‘l2 Teachers will be knowledgeable about district fésfing' programs
(educational and " psychological) and possess'the ability to use test results in
~ their own teaching situation. T ' :

DISTRICT PROGRAM OBJECTIVE .

The teacher will be familiar with and demonstrate the ability to administer,
_apply, and interpret various testing devices. ' .
T a0 OUTCOME - s A
. Given the need fo test students, the-teacher will efficiently administur the
testing device and will show practical interpretation of the results in relation
t . to the students. - o o . : . -
. ’ PROGRAM DESIGN.
Suggested Activities o y '
This should be held around November and it should take about one ful
_ evening period. - B S
I~ For first part of evening, have a psychologist in for open discussion
on facts about psychological testing, various reasons why testing should take
. place and how to handle test results. o v

38
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2. Have dasfrucf personnel in for second part of evenung They should
be kiowledgeable atiout educahonal testinge procedure ‘used in Dlsfrlcf #1864,
+ .+ Theyshould use concrete facts. *
. t ‘Mention should be.made of avaulab‘lufy of the ‘followung boolz "Menfel a
N Meas| romenfs Yearboo “ edited by Oscer Knsew Buros. . L

. .
- . 4 . . v

qurcu Noedecl - v _
S “ |.” Sample copues of Standford, Otis Lennon. Mefropolifan a_nd District” -
o _#IBb Psychological test forms. e et
| 2. Sample copies of the above fos* resulis» o I N

3. Qualified personnel for explanation, unferprehng nd applylng of
.. fest results to the individual child. P , »

4. . Qopy of "Mental Meesuren\ent; Yea&ook"
Facllities \ T |
- Grant Middle School or rqgnlar‘meehng place. R A

Staff Time  \ ' TS a

One c{ay planning, one evencng of class ﬂme o B

EVALUA'I’ION S'I’RA'I’EGY '

Assessment Procedu‘es , -
Oral evaluahon‘ done in three séssions accordlng to grade Ievelv
1. Elementary dscussion group. '
2. Middle school discussion group. o

3. High school’ discussion group. : A
. Data Collection Profadures ’ S ‘
Evaluehon will be \ione orally at the end of class penad

e

L.

.o "+ PROGRAM GOAL
#|3 The dssfncf will. provudo opportunuhes for continued growth in feach-' :
or's area of specmhzahon | . _ R

DISTRICT PROGRAM OBJECTIVE

The dnsmcf. shall provide opportunities for additional teacher frmnung'
 and kpecualuzahon in all areas of curriculum through various types of i unservuce
training. _ A

. OUTCOME "
The teacher, after receuvung freuning. will become more compofonf jn his/
her field and be able to demonstrate their improved, competency.”

‘Evl ft ) Id include the llocﬂvonm of the pressntetions and whether fh etich '
. ;on% ln'?u:lng oncr interpreting the test or mn in thelr own efcmoom'muﬂ:n pertic "m foc! . :

] . ) ’ : . . . 39




PRO@RAM, pssisu S SREVACEESS

Suggosiod Activitles ‘ : .. S
I. Inservice workshops—Workshops wull mfroduce innovations in the -

. teachers’ curriculum areas.

- 2, Released time for observahons-—-mfer. intra wufhm District #I86

and other districts. | o "

3, Central Office Staff fo ;:ompnle a list of courses and workshops being

' oﬂered by curﬂculum areas, from universities wu'fhm the immediate cqmmutmg

. distances. . e

«. -4, Notification o feochers of special workshops being oﬁered fhroughouf ’
geographncal area. (Send to teachers.in subject areas involved in addlhon to -
posting on bulletin boards. - -
" 5, The foachers shall be mformed of dnsfncf fraining opporfunihes A
ovailable. .

.. & Development of & specnf'c bulletin board in each school for poshng

of workshop, course. and semmar opporfumhes

" Resources Nnded : ' ' .
o )‘nfnd staff, OSPI consulfanfs. eq\ipmenf and mafernals perﬂnenf 6, .
_ WOl’l(shbp _ . : .
2. Substitutes. -
-3, District staff members to compnlo list, peper and office equupmenf
""" <" 4 Central office staff and pedple (feachets) from arees of specnolnzahon
' 5. Cenfrel ofﬂce staff, :

Faclfities - 7~ :
. Within faculnﬂes where workshops are q:onducfed
~ 2. Determined by obsewahon S
3 Central office. : T
4. Schools or outside school district. "
5. Central Office Staff and Building Principals. :
6. Ceniral Office Staff. . _ SRR b

S{cﬁ Time
"I, Dependent én number of workshops , .
2. Determined by funds availabla through the disfrid' .

"~ 3.. Cannot determine- tprasent, e o o,

~ 6. Minimal emunféfﬁmo . ' : ’ o .
6. Minimal amount of time. : : :

,. i
o~

" ’ﬁ" 5};'
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B 'EVALU'AnON STRATEGY )
Auaumanl' Proceduras

I. “Impraved competency will be demonsfrafed in earned hours of credit.

. 2. Teacher will gain an increased degree of self-confidence in handling*
sub|ecf matter which should be reflected in her evaluation by superior.

3.- A better evaluation by principal during regular observations. -

4. Teacher shall write a ‘.hort paragraph descrrblng what' ‘she gamed
froni a course. . .
Data Collection l’rocaduras

. Upon completion &hcourse ‘or workshop. Wrrﬂen _summary by teacher
_ mvolved evaluations durmg year by. rmmednafe supervrsor ‘

" PROGRAM GQAL [
,},#I4 Teachers will be able to enhance the creahvdy of their puprls
" DISTRICT, PROGRAM OBJECTIVE | - :

I. The teacher wil recogmze opportunities for creahvify wrfhm fhe |
curriculum,

2. The feacher will aﬁord opporfumhes for fhe developmenr of par-
sonal interests.

3. The teacher will provide feacher-drrecfed achvrhes whlch axploro,
the various-aspects of creativity. »

" : . OUTCOME

¥ Grven ﬂ\e opportunity in, cumculum. the teacher wnll mdudo activi-
ties which. permit. freedom of expression, flexibilriy. fluency qnd orrginalnry in
all ecademic qress. '
2. Given opportunities for various ]earning experiences, fha teacher will
allow flexibility of scheduling to.permit the development of personal interests.”
3. Given the opportunity in curriculum, the. teacher will include activi-

ﬁas which perrmf {reedom of exprossnon. ﬂexnbnlrfy. fluency, and originality.

 PROGRAM DESIGN o

.
i

Suggamd Activities

I. Workshop to present as many available fopica for creafivify stimu.
'lahon as possible within the classroom., Some suggested topics:
- Creative writing. . =
b. Creative dramatics. '
c. Creative music.

‘o

. =6
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d. Creative art. _ . , .
e. Simulation games. . . S . o /
f. Brainstorming covering: - -
1.\ no evaluation of any kind allowed in a thinking-up, session.
2. all are encouraged o think of as wild of ideas as possible. -
© * 3. quality of ideas is encouraged. . - S
- 4. everyone_is encouraged to build upon each others ideas
_ ., and offer crificism. BT
" . 2. Present the first year teacher some various' creativity tests to be’
“used in their classrpoms: - tests. for fluency, elaborateness, originality and
~ flexiBility of the individal. Torrance Tests of Creative Thinking and Minnesota
" Tests of Creative Thinking and Writing by Kaoru Yamamoto. '
. Hold a workshop to introduce and possibly -observe various methods of
- enhancing human development which will also be a method for the teacher
1o recognize personal interests of his students. Suggested program: ""Methods
" On Human Development." _ o . R o
3. Hold a workshop which would cover several aspects of how to rec-
ognize creativity in relatignship to ‘instructional media and curriculum. '
" |a) Problems in teaching creativity: The discussion should offer sug-
_gestions as to how to teach more imaginatively and also to promote through

. ¢« feaching the development of creative skills and creative attitudes. > - . .
“ (1} What has o be fearned. ' Y S
. " {2) Whet it takes to become crestive. ' .

(3) Describe which contributing qualities respond best to training.
. [4) How to consider individual aspects of Jevelopmental skils.
= +(5) Training should be general rather than specific. .
" Discussion of existing instructional materials and how if possible, they can -

© *bo used for creativity. e
Use of films and televisiqn for creative teaching. ‘ .
How you can use instructional media in-teaching for creativity in the arts:
Resources Needed : ' \ o |

Y

: I.” Mrs. E. Small —staff -consultant on creativity. Anita Walhbam —
Maralee Lindley — Talent development, District #186. - o
d 2. Torrence tests and consultant. Minnesota tests and consultant. Mrs.
E. Small, District staff personnel on creativity. Human development programs
_ ——consultant (sicch as one suggested above}, .
- >3, Reference to "Instructional Media  and Creativity" by Wiley District
consultant — Mrs. E. Small. - 3

* " Facilities.
" 1. AnyArea. SR
2. -Any Area. - ' _ T ot
3. AnyArea. ' e K




Staft Time .

4 ). 6090 minutes. _
2, Two 60 minute sessions. | .
3. 60-90 minute workshops.

-9

o

_-EVALUATION STRATEGY .
Assossmeont Procedures . - o S ‘
I Participants evaluate the program by an evaluation ‘sheet fgcusing on’
the major strengths of the creativity workshop. ‘o ‘
* " Workshop staff could observe creative activities brought jito the class .
room by the teacher participants jas a respli“of the workshop. e
2. Use of creativity test fesults in classtoom fo- enhafice the teacher’s
-opportunities to, develop persongl interests. - . ) ‘ '
" Workshop' staff "caiifd detgrmine the value of the session by promoting
positive or negative reactions 10 the “Magic Circle" miethod. -~ - ‘
. 3, Teachers will write 4 report and .become volved in discussions on -
creative activitles done in hér classroom environmert. S
Data Collection Frocedures - : R
" 1. This evaluatioff can be taken at the conclusion of the creativity work-

- shop by the resource plrsons. - -/ . _
Resource persghs could observe classrooms in which. creative 4ctivities

are_taking, place. (This should be done/after the conclusion of the workshop.
Resource persons should dup’li?u/fa creative activities done by each teacher

_and disfribute these to- participan : , ‘ ‘ ‘
. 2. < The teacher will collect/results and apply them to the personal in-

fore:f; of her students aﬁyl’\e creativity test hes been administered - and

scored. B - :

At the conclusion off e wo‘rlzsh;p. the resource persoh; conduct informel -
discussion to “The- Method In Human Development.* - o _
- 3. - This evaluationt can be taken at the conclusion of the creativity work- _

 shop by the resource person.

Resource perséns could observe classrooms in whiéh croative activities are.
taking place. This should be done after the conclusion of the workshop.

_ PROGRAM'GOAL .
: $15 . The district will provide alternative evaluation procedures designed
to enhance the professional growth of teachers; ' _ _ ‘

" DISTRICT FROGRAM OBJECTIVE . -

' The district will make availeble methods of evaiuation which are designed

“for the exclyyve use of the teacher, ' | | . ‘ :
a

a
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. « OUTCOME o,
The teacher will be given the ‘opportunity to choose the ‘method(s) of
evaluation and apply it to best fit her/his needs. . - v
PROGRAM DESIGN
" Suggested Activities | o . ) ‘
1. Video-taping — the teacher will have ’ available upon ‘requesf the

~ opportunity to make a. video-tape of her classroom and an: expert to go over !
it and critique it with her. She may need: to record ‘a behavior problem while

it is'in process in erder'to get a second-opinion on how to handle it. ‘
2. Student questionnaires — a consultant from the district, i.e. Dr. James

“Nighswander, will introduce various forms of student evalyations of teachers.
© An-emplasis will be stressed on getting the most -effective evaluation for the -

. teacher to use. Special‘help will be needed for teachers with an unusual teach-

ing situation where a standard form will not be applicable. . Possibly a separate - -

‘time could be set aside for these ‘teachers with the help of the consultant.
The consultant should offer evaluation suggestions for different times of the
Year, teaching methods, attitudes, skills, relationships, interesting class, relevancy
of material, etc. Consultants should also explain,and be available to suggest
what the outcames of the evaluation for the teacher will be.

R‘uﬁmﬁ Needed: - S )

I. Video-taping equipment and & person to critique it.

.2, " District consultants. Different types of evaluations.

. Facllities "~ _ ‘ B ' '
1. In the teacher's classroom.

2. Group presentation.can take place in any large area. Individusl hel:p' |

could be by appointment or specific time made available during group pre-
sentation,. . . ¢ - - ‘ o

Sttt Time.

I. Regular schoo! time. I

2. Group 2-3 hours — after school. Appointment time as needed — pos-

sibly release time could be given.

| EVALUATION STRATEGY
'Assessment Procedures '

" {, The teacher will critique the .vi.deoéape and implement and  apply
“measures to correct the target problem. In the future, another video-tape
- should be made and critiqued to see if the problem has been'solved.




2. Evaluation wil be written to be given to consultant and to district..’ '

- Group will have an evaluation by discussion on how they might best use
content given.. . ' - . _‘ i

" Data Collection Procedures: - |

" ). By the teacher at her request. ° _ _ .
2. When: directly after activity. How: by questionnaire." By:- district.

PROGRAM GOAL

#16  Teachers wil possess an understanding of the organizational structure
of the éfi_sfricf. : . )

.. DISTRICT PROGRAM OBJECTIVE -

A. The teacher will bé knowledgeable of the administrative* personnel -

e

and their functions within his school. - )
- B, The -teacher yill become familiar with the ad
" tional chart. L -
. -OUTCOME |
" 'Given a situation in which a teacher needs outside assistance the teacher
will know who to contact for specific servicés within the school.

ministrative organiza® ~

| PROGRAM DESIGN

Suggested Activities e | o

A, Assistant principals will meet with.their respectie first year teachers
4o discuss the functions of the chain of command within their school. =/

B. A district representative will meet with first year teachers to-discuss -.
the administrative personnel and their functions within the district.

Resources N‘o§dod'_

A.' Assistant principals.
B. District rep_resenfatives.
Farilities | | o
A. Specified building. -
B, Sp}iﬁéd building. ‘
S Tme =
" A, One evening megting.-
B, One evening meeting.
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- e"VALuAnou srkmev

" .Auessmoni Procedures

A. Given the hypothetical problerns. }he feecher wrll be osjzed who to

- contact. for the solution/of the problem.

B. At a later date a survey sheet will be administared in which feochors

.+ will be asked to state situations where administrative ussistance was-needed,
- “whether or not the need was resolved end who fhe need was resolved by

" Data Collection Procedures
" A. Central Offi ce.
8. Central Offic ce

PROGRAM GOAI. .

K2 Teechel‘s wrll be aviare of the professronel code of efhlcs end~ .'

0 '}.,-f
exushng professronel organizations, "%, - p 1.3 | o

- DISTRICT PROGRAM OBJECTIVE
Teackers should bécome familiar- with the professronel code of ethics ‘and

* ‘existing- professional organizations (NEA, IEA; SEA, NFT) mcludmg +|'|err phrlos- .
: ophies, funchons ond legal ospecfs ) C .

 OUTCOME '
Mfer bec&ming aware. of the code of ethics, the feecher should
perform in- a mature, e'threol manner with his colleagues and:students. -
2. After becoming aware of. the benefits of the various. existing profes-

- sional organizations, fhe teacher will decide whefher or not to |om and make
use of fhese benef' ts. .

PROGRAM DESIGN

Suggomd Aoﬂviﬁu

Activity should oceur early in the school yeer :

(Large group) Have a representative from SEA and from SFT in a forum
to discuss philosophies, functions, legal services, fees, magazines, ond profos-
sional information, etc.

_ Discuss and review & handout on the professronol cods of ethics..
(Small Group) Discuss the behaviors suggested-in the code of ethics and -
the possible prablems and benefits of carrying out the bshaviors.
| Discuss the legal aspects related to a teaching role. ..

Review and become familiar with iournols and mogozines on oducoﬁon. :
including special aress. -

Individuals may sef up mdependenf ocﬂvihos fo accomplish fho ob]oc-'
tives sfefed . ,
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Rosou\;cos Needed L o
Representatives from SEA and SFT."
- Handouts of code of ethics. '

o Professional magazines and ioumals.
 ‘Facllitis - S S o
. Any place. except Grant, large enough to accommodate the total large.
group and also allow for small groups. P o
: I - \

Staff Time .

A

o " EVALUATION STRATEGY

" Assassment Proceduros ;o | )
. After-forum, small groups will discuss value of the activitios.

Data Céllection Procedures

_‘An EPDA staff person will be a member of the s'r.nall group discussions
and make a subjective, om-the-spot observation to determine. the degres of
group comprehension of information gained from the activities.

PROGRAM GOAL

g #18 4T,eachers‘§vill be aware of the resources and services availsble o -

~ ther in the community..

- ' DISTRICT PROGRAM OBJECTIVE

The teacher will become aware of those resources and services which will -
" contribute to his/her educational program. g :

OUTCOME e

. ~ After becoming aware of the.e resources and setvices, she shall compile,
“ maintain, and update a file of these materials for personal ur « and for enhance- -
“ment: of classroom activities. After using this file duriny school year the
peacher shall rate and tum in to the district for updating of community re-
source list, She shall submit any new resource: she has used.

IPROGRAM DESIGN

Suggested Activities - " o
At a pre-school inservice workshop, new teachers should be ’presented &

list of available services and resource people within the community that they
can call upon to contribute to their educstional programs. «

4 . e
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- At pre-schoql workshop. m"orporafe a bus frip fhroughouf fhe cofy pomf-
- -\gng out _community .resource service areas. -

. Give a slide. presenfahon to bogmning foochers showmg communi’y re- .
-solyrces and services,

teache('s use. ; S L

" Resourc Needed

‘ This list should be compiled by: fhe Cenfral Off ce. masfer or exporiencod
' teachers should be allowed input. :

Slides, slide projector (Instructional Mafernels Cenfer)
Bus. guide, insurance.
- Contact Director of Chambcr of Cpmmerca and obtain bool:

. Facilitios
- At pre school worl:shop

. Cannot determine time req'hnred . _ .
" After preparation, presentation itself should be con‘amea within one hour.
Two to three hours. . S
No staff time needed.

R
_ : . EVAI.UA‘I'ION S‘I‘RATEGY .
o Ams.mom Prmdum

At the end of the school year. fho feacher shall submﬂ' o lisf of resources

into thesmaster community resource list,

Data Collection l’youdum :
The District will compile the list from teachef inpuf.

|
/ The essessment will be made at the end of each year by a Communify
Resource Crmquo submnﬁod by teachers. ‘

~ PROGRAM GOAL

S #|9 Teachen will undersfand the process involved in implemonhng
change and. be provided with ‘opportunities to initiate change.

N ' DISTRICT PROGRAM OBJECTIVE

I The teacher will be able o deduce that & need for change oaim.

" 2, The teacher will be able to formulate end evaluafo alfomaﬂm fo -
~ fulfill needs.. 4

3 The&acher will bo able.to implomonf accophblo cl\ahgos.
- 48 o

- \Have 'Chamber of Commerce Dnrecfory of Businesses anlable foro

Staft Time . : | oy

used and the evaluation of those resources to the disfncf for incorparaﬂon :

§
I
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O_U'!'C ME
I. ‘Given an unsatisfactory situation, the teacher will analyze the prob-
lom and list the needs for change. * - - j -
_ . 2. - Having deduced that the néed for'change exists, the teacher will be
FER able. to formulate and list alternatives and bvaluate them in the terms for
fulfilling the need for change. - e
3. Having selected an alternative which -
will be able to incorporate the change into the prog
_ o PROGRAMDESIGN
* Suggested Activities - _ R .
I. An in-the-school session on tules, regulations, thoughts and policies: -
eatly in the school year, all teachers in the school should \have, or include in -
* another program, a session on the rules and regulations claNfication ind 'sug-
gestions. This would be a time for the. new teacher to become familiar with -
" the rules, ‘and for older teachers to bring.up complaints or siggestions. An
" outcome of this meeting might be the -formation of a grievance\or rules com-
*  mittee. - . - R 3
" The development of a form for first year teachers which wolld contain:
What is.your Ideal Classroom? Why isn't your class like your Ided]? What
changes can you make alone? What changes do you need help with? This’
would be filled out in the second:or third month of school. Time would then -
be allowed for making changes. Help will be provided if possible. Maybe
an airing of desired changes within the first year teachers group with sugges
.. tions and evaluation would be possible. ' ' o 4
' 2. Development of an inter-school committee to help teachers in for-

mulating and evaluating changes. A group of peers who would be available

on a consultant basis. . T - . _ »

* Observation by the teacher in other schools to see .how problems are

handled. ' , -

. Brainstorming session with peers where teachers could discuss needs,

alternatives, ideas, etc. _ : ) . E '

-~ . Developntent. of an Evaluation Questionnaire or checklist which would

question the long and short range effects of changes. Also the need. '

3. A meeting of ‘buzz session with principals to discuss alternatives,

needs, and ideas on change. Also discuss avenues for implementing changes

by mid-year. ' ' . B .

. Role playir;g—feachm acting out hypothetical situation on implement--

_ing changes. Roles would include administration, teachers and staff. Teacher

" might assume a supportin non-commital or non-supportive role. Objective

‘would be to demonsfraf{ effects of change and people's feeling toward -~ *

_changes, This elso would/ be & time to, svaluate role reactiont to specific
' changes;: ./ ‘ ' '

49




: ‘Resom'ces Nedded |
. Number one \mll be in school-teacher meeting type, developmenf of

o

Development of an inter-school committee of feechers who would evaluate -

proposed changes and suggest persons to contact.

" questionnaire either by consultant or staff or first year teacher. Materials
would be the questionnaire. Time need ‘to ‘administer and discuss outcomes.

2. Five or six volunteer teachers, time for observations — substitutes, :,
- people for a group meefmg. staff or consul'fen’fs to devise a queshonneure,

or checklist, : v

' feechers

Facilihes

I. One in the school, in a group meehng of f‘ rst year feachers at a
central meeting place. ~ y

school.
3. Central mee’nng place, smell meeting place —home. school, etc.

_Sfaﬁ Time

1. 30-45 minutes, time fo develop queshonnmre. time to edmums’fer end
~ discuss. ' ' .

?

2.. On & consultant basis, one halt up to several days’ for one teather -

to observe, 1-2 hours for group meeting. : o
3. One to two hours on & cohsultant basis. '

EVALUATION 'STRATEGY ‘
Assessment Procedures :
I. The amount of use the commuﬂee receives. The success of the people
in helping. ‘ .
The teacher success of developmg el'femahves Observehons '
Amount of ideas generate changes implemenfed teachers feelings.

Amount of use the questionnaire receives. ‘The succass of changes im-
plemented.

2. Ideas genepated. Teechers~princnpa|s feelings, use of the’ committee,

its ability to help, success of teachers.

3. One evaluation would be on the success s of first year teacher in know- -

ing and understanding rules, These would be based on formal and informal
observation of the principals. A second evaluation would be based on obser-

vation and on the ability of teacher to decide on changes. The amounf of use
the form receives, success of form in helping wifh changes.

50

3. Prmcnpals-feachers. teachers group-roles (wnﬂen) f've or six volunteer

2. Small mee’nng place, in the schools, cenfrel meeting. place, in the
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Data Collection Procedures . . . S L

" The principal and staff of the school during the school year, people

—l;o!ding meeting, the teacher themselves at the time of meefing, ‘and in near
. tuture. T : - .

PROGRAM GOAL  ~ -~ = *

#20 Teachers will develop an awareness of the career education conce'p.f .
" and acquire skills in relating subject matter to careers.
! ) SR
DISTRICT PROGRAM OBJECTIVE |
_ The teacher will develop skills in the application of teaching techniques
" in career education. - - -

~ OUTCOME *.

The teacher will be able. to relate curriculum to career. opportunities by
the technique of interviewing, role playing, reading, etc. ‘
PROGRAM DESIGN
Suggested Activities o :
" 71,  Have Dr.. Dugger from Peoria.come in (same program he gave this
year, not as much introduction — the slide presentation was excellent} (effec-
tive teacher methods used in career ogientation). - -
2. A specialist in the teacher's area. of specialization (example: English
teacher would have a journalist or a writer) would-come to instruct the teacher
on the specific careers applicable to the areas. The teacher would then be = -
. able to use this information in the classroomi for presentation to the students. g
. 3. Visitations —the teacher interested in seging career education. in
progress will visit a pilot school in which the new techniques are being exten- -
sively used (in Springfield or any recommended district). Through this observa-
tion she should be prepared to introduce these techniques into her classroom.
4, Consultants from District #186 in-the vocational career area will make
a preséntation to all of the first year teachers. as to the present program.
An emphasis will be placed not only on program but how all teachers could
.+ prepare their students for entering into such ‘a program. - After initial presenta- °
tion activities which might follow up would be 1) visiting specific vocational

areas, 2) discussion with students, 3) discussion with several community people
who did parficipate in the vocational program. ‘

_Resources Nesded, : |
" 1. Dr. Dugger, slide projector, screen, microphone,

>, 2. Outside consultant from the community actually practicing a Career
relafed to the teacher's area of specialization. - |
N AN . '




. - that the resource people would not cost money. e

6 o

v

R X Subsfnfufe for the /dey to felte fhe feechers cless Camera for purpose
- of taking slides or pictures in order ta shere the records of what happened. ..
- with other staff.

" 4; District steff consulfanfs will be used froin fhe dlsfrncf Al other
resources would vary from-activity. One-advantage here wpuld be- the fecf

: Fecllmes N A ./,//
‘ Lecfure room (music room at Grenf Mlddle School). ,

2 Any esslgned rooms Ierge enough for the consultant and fhe feechers
involved. -

3. Will take plece wherever feechers clesSes is an observation slfq ‘
. 4, Facility would vary also in fhe aree of fhe number of msemc// pedple

. and which activity. | e '

. Stoff Time ' * T T

1.~ An hour devoted to career educehqn end an hour fo&:rueshon and -

Vol

answer sessnon —T T

2. One half dey session before school begms or |efer
yeer when a workshop could bé held. '

3. Al class"ﬁey to fravel to the observehon and refurn

4. Initial presenfehon -will take about 2-3 hours. The time_ for the initial
LT presenfehon will ieke place after- school

EVAI.UA‘I’ION STRA‘I'EGY

_during fhe

 Assossment Procedures
A By questionnaire about mformehon gemed. ideas gefhers Pre
queshonnanre (before Dr. Dugger): poéi-quesﬂonnelre (effer Dr ‘Dugger) to .
‘be filled out by the teachers. _
2. Two eveluation forms would be used. One would be filled out im- .
mediately following the session with the consultant. Another would be filled
_out later on during the year to see if the fechmq:res discussed by the con-
sultant have actually been used by the feachers in the teaching of careers.

3. Written report'to progrem dureciors os fo what foolt place énd its
value to your needs. .

4. Initial Preseniehor\—wruﬁen e\;BT“ et{on. discussion.

5. The teacher while in the process of using career education techniques
will be video-taped. Follow'hg the taping session the teacher and an expert
on career education will review the tape to see-if she is using effective career

education fechmques b o
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‘Data .Colloqﬂon Ptocodur.és R 2 S \
© 1. .Bytedchers; o - o
2. By the administrators of the evaluation form immedief_e‘ly'followiqg'
~ the session.. The other foris would be mailed to the teache; and returned

by the teachersat a regular meeting or filled out during one -of the regular
meotings. ’ ; . . "l I
. 3. To be collected by administrators of program "ifi writing within a -
week after the obsetvation. L : L L
© 4., When —directly after presentation, how=—by question evaluation
“and discussion, who — by district.- — L
Data should be given not only to participants but also consultants, -etc.

' PROGRAM GOAL

o #20 "Toachers;-will fa_iniliariz& : t;te"mse_lves “with th§ 'Aéﬁo'n C-":o_alg folf : i

the '70s. .
. DISTRICT JROGRAM OBJECTVE .~ &,
Teacher will become knowledgeable”of the confent .of the Action Goals
 for the '70s relative to his teaching field. o : '

. OUTCOME

A teacher will direct his progu;km in g:omphah‘ce with the Action Gosls
for the '70s as related to his teaching eld. ' :

e PROGRAM DESIGN. - ;
Suggested Activities " _ ) '

' Panel of Representatives from OSP! will. meet with beginning teachers

to discuss Action Goals for the '70s. At conclusion of Panel, meeting will

dismiss into small groups for group discussion. - - :

Resources Needed
OSPI Representatives — several.

 Fadlifies |
At a specified building.

Staﬁ Time
One evening meeting.

~




EVALUATION STRATEGY

Asses:mel# Procedures . . ;

¢

|, PCl— Personal Classification Inducafor—mcludmg open ended com-
ments on reasons concerning satisfaction or dissatisfaction.

2. At the end of the year. a survey will be given stating how fhe Action
Goals for the '70s have been used in their teaching field.-

3. Another choice might' be to have data sheet where Action Goals -
for the:'70s are checked off when complefed '

- Data Colleciion Procedures ' 1

<

.

Central office staff will designate who will be:responsible for collechon

L and tabulation of data at conclusnon of meeﬂng




“ttem 1. Given a class in any contant of at least 20 students, the teacher will -

© lesson.” ‘ _ _ o
ttem 2 The teacher will provide for cooperative student planning in the class--

ltem 3 The teacher will examine test items which reveal 50%, failure and will

fem 5 Given a-class of thirly students the teacher will identify at least one

|  'AMENDIXK A - .
'OBJECTIVES ASSESSED FOR THIS REPORT

- EPDA ASSESSMENT PACKET
.. . APPENDIX
Objectives Assesied by Each ltem

SKILLS - OBJECTIVES -~ x o

conduct a class lesson built around the discussion technique that will
.licit preparation by at least 75%, of the class.

. The -teacher will demonstrate positive reinforcement by smiling, nod-
ding, saying yes. gdod, efc., to each student within one 30 minute

room utilizing technique of student contracts or verbsl commitments. -

 determine if the item was misinterpreted, if the concept was:not ’
learned or if repheasing is necessary. When identification is made,

the test must either be rewritten or the'concept must be retaught ond

the students must be retested. for the next presentation. . I

Tie teacher will become familiar with the home situation of ot least

one student through home visitation, parent consultation, visiting with .

special personnel and/or through autobiographical writings.

Setudent who should be referred to a social worker, psychologist,
. counselor, speech teacher, nurse, learning disability teacher, reading
 specialist, or physical therapist. The specialist must agrée that the child
"is a condidate for special s@rvices. .ot -
To demonstrate his understanding of audio visual instructional materials,

the teacher will create three original classroom AV aids and use them

in three different lassons with the class. Two of three peers niust agres

thet the aids are relevant and original. SN -
Given any familiar 16mm projector, the feacher, in a classroom will
- assemble, thréad and focus the projector and have the sound set at

. the appropriate level, within five minutes. , .
, 56 .
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. ATTITUDES OBJECTIVES o
s | - lfemsa‘iandlo

_ I Humanlsm :

A. The teacher will conslsfenﬂy demonstrate respect for end apprecnehon
% of students as persons of worth by:

. Willingness to listep in a non judgmental wey.,fo sfudenf concerns as
measured by the Teacher Evaluatich Inventory (hereafter referred .
. to as TEl), item 20 with the me|onfy of the students respondinq :
"A|weys True."
2. -Understanding E% mpefhtzmg) fhe feelmgs o%fhe sh.denfs as meas-
ured by the, TEV/19,20 with the majority of the students responding
" "True Half of the T"me,

3. Maintaining confidentiality about student concerns (unless 'fhere is

. _clear. and _imminent danger to student, and/or others) as measured - -

by the TEI /21°with the majority of the students responding "Always."

" 4, Sharing personal experiences with students as ,measured by the
TEI/17 with the ‘majority of the student: responding "True Most
. of the Time." ' .

B. The Teacher will demonstrat8 a sense of humor and’ balens&f:y' T

. Willingness_ to laugh at self as measured By the M

Evaluation instrument (iereafter referred to as MTEI), item |, "Most
. of the Time." .

2. E\xhqus a sense of humor by making use of "jokes" or-comical
‘situations- as measured by the TEI/16,:18 with a meprg}y of the
students respanding "True Half of the Time."

C. Given situations where patience is required, the feacher will consistently
exhibit patiensp as measured by a composite score«of 20 on TEI/I-6

for each student. ,

~ . Individual Differences ! T o

A. The feacher will demonstrate an eccepfence of the umqueness of
: ‘each individual by: .

. Providing opportunities and me’rernels for creative expression in the
areas of socia| interaction, leadership, the arts, etc as measured by
MTEI /4.7, "Most of the Time." .

2. Providing individual challenges through open classroom. individual
confprences as measured by MTEI/8-10, “"Most of the Time."

3. Encouraging student opinion by listening and implementing student

. communication and maintaining appropriate confidences as meas-

ured by the TEI/20 with\the melonfy of the sfudenfs respondmg
"Always Trué."

.
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4. Motivating sfudenfs to increase, achievemenf Ievels s measured by
the MTE!/ 1 1-18, 28. \

5. Responding to the individual without sfereofyped responses$ with
regard to sex, race, religion, or national origin as measured by the .

of the Time" and by the Master Teacher Evaluation” instrument,
{hereafter referred to as MTEI,), items 5, 6.

. &, .Conveying positive feedback to parents for purposes of prevenfion :
Covas well as. remednahon as recorded on the MTEI/29 and TSEl/\.

I, Flexbilty

A. Given a class. sufuehon. the teacher will demonsfrafe ﬂexubulufy in teach:
ing style by employing at least & different effective techniques’ during
a two week period as recorded on'the MTEI/I8. . = '

B.' Having observed student .behavior and responses to activities, the
teacher will demonstrate ﬂembnhfy in dealing: with time-and plans on a
daily basis by changing plans in light of behavioral responses as meas-
ured on the TEI/11-15 with a majority of the sfudenfs respondmg "True
Most of the Tlme "

"WV, Leamidlg

- A, The teacher; will demonstrate fhef learning is not ||mufed to the class-
room spacé and time by: (as recorded on” MTEI/13-17).

- 1. Inviting resource people from the commumiy to speak

2, D;scussmg current events, personal expenences of sfude’nfs SN
/lslenmng field trips i
4 Bringing in supplemenfary maferlals - _
B School Citizenship Lo - »3 .
/ . Given established school and classroom rules, fhe teacher will sub :

by MTEl/23 "Mosf of the Time." = . N )

C. Personel »4 o

. The teacher will demonstrate his conf‘ dence and poise in his role by;

AL Trymg new idoas and- techniques as measured by the MTE!/28,

B. Speaking and acting comfortably in front of class as measured

‘ by MTEI/Zb “Most of the Time." :
2, 'Lhe teacher will, demonsfrafe an’ ability to.gét along, with co- worlterS'
y: .
. A. Assisting "and cooperating ‘with co-workers as meesured by
MTEI/27, "Most of fhe Tlme "o :

¢

TEI/6-10 with the majority of the students responding "True Most . -

scribe to the reciprocity of rules by adhering to them as measured /=,




\ 3.R JT,he teacher will demonstrate personal-gfov)th through reading and
~ " subject matter prepargtion by: {(Recorded on the TSEI/2-8)
o A. Reading at least one book and on.e" periodical connected with

the subject area, ~ . .

B. Discussing professional. literature wi

beok, one periodical). . . _
C. Implementing at least two ideas gained from professional read-
" ing, meetings, discussions, ete. c
. Attending a professional meeting connected with the subject
area. o '

ﬂ‘\‘ the master teacher (one

v. Non-Aufoctaﬁé Relationships 9._

A. Given the beginning of the school year'or new class, the teacher will
demonstrate that demdcratic procedures are used to determine class-
'r'gom"?uidelines by: (as measured on the MTEI/19-22, “Most of the - .

ime. oo ' : :

J " I. Determining with the stidents the classroom rules and res slations.

' 2. Perjodically reviewing and evaluating the rules with studenfs and-

' ising. them when necessary. S
3. Posting rules and regulations where students can easily refer to them,, °
4. Emphasizing positive consequences of obeying_the classroom and

- school, " ‘.
B. The teacher will demonstrate that studdnts have some choice in class- .
room activities by: : ' - '

I. Providing oppartunities for students fo choose their own options °
as measured by MTE!/23, "Occasionally.” :

o Vi Ptofm!onel!s‘ui‘_ e
A. Evaluation S : -
I, Having presented a lesson, the teacher will seek professional evalua-
Ation of teaching skills by asking the master‘teacher for advice and -
" help as recorded on the MTEI/24; "Most of the Time."
2. Giyen professional evaluation, the teacher will demonstrate & will-
ingness to change, by attempting to implement the advice of the

master teacher and/or cHange classroom methods and policies as
reporded on the MTEL/23 "Most of the Time." .

o,

¢
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 APPENDIX B .
* KNOWLEDGE OBJECTIVES*

The following statements have been placed in rank order of importance
. and/or. value according to the consensus of the workshop of teachers and
" administrators. They are cross indexed with competencies in both the attitude
and skills area. For instance the knowledge item ranked 3 is crass. re*eioP\ced
to attitude 1A2. The item ranked 4 is cross referenced. to skills teaching
~ strategies 2.5. Ce .« . : . .
o In-actuality, the university should assime the responsibility for assessing
the following knowledge’ objectives prior to the student teaching .experience. .
For exafplo, the student feacher's: previous course content could have included
an experience whereby the first ranked knowledge objective was broken down.
* and written behaviorally in the following manner and the competency assessed
by the appropriate university staff member. ' Lo :
. After having completed the required and elective education courses pre-
scribed by their departments the student teacher will: -

. I(noﬁlec!ge S Check List

"ML L De_mongfrafe awareness, respect and qppreciafioﬁ 2
: for each child as a unique individual. Attitudes | '

ML 2. Be able to demonstrate written or verbally, in- . _
- structions in behavioral -cbjective language for ”
a complete school day. : '

ML - 3. Demonstrate knowledge of human grbv)fh én'd
\ . development by establishing achievement levels

" commensurste with the student's capabilities. .
Attitudes 118, o L
- S e / . . «
ML 4. Demonstrate, a knowledge of "readiness” and o
- . the following sequential maturity levels in rela- C.
ol tion to the area of specialization. ¢ '

ML. 6. Exhibit knowledge that: flexibility in 'the use of .
the lesson -plans be adapted to the- classroom
" climate. Aftitude lIl. |
sArbitrarily: defined as-kaowledge in: (c;' child dnvelopmcn“o(fa) inferfaem]nal. relations; '(c) coms

munication skills: (d) clamroom programs and, in gonersl te - knowledgel components related to .
" wih ; _ .

content and uually essocieted with & tescher educstion program,

-,
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ML 10,
. ML I

ML 12,

ML 14

ML 15,

ML 8.

ML 9.

ML 13,

Knowledge
Demonstrate knowledge of how to - recogﬁize

. emotional attitudes and. their fluctuation. Atti-
tude 1A 2. :

Compose a statement of the use of ‘the four-
teen teaching methods and approaches listed in -

Shills TSI, A

Express &' knowledge of classroom management.
to the satisfaction of the master teacher. Skills:

CM 1 S . . '

Prepare ‘8 presentation of a procedure for en-

couraging students to become independent learn- .

ers, Attitudes I1B 4, IVB.

Exhibit ’knowledge 6{’“\0 simple, pracﬁéal meth-
ods for detecting physical disabilities, as well as,

_relating the knowlagige of alternative practices . .-

to use when compensating for detected disabili- |

ties ‘such as learning, physical, and perceptual.
Skills NA 3 and Attitudes II.

" Cite reasons for preparing lesson plans integrat-
ing other disciplines, particularly those o ad-
vance the culture, or.improve the physical and
emotional state of the body. Attitude 118, IV

. CD. (elementery requirement only).

Experience an actual - opening day of school.

(September experience) (Experiential).

Relate verbally and in writing in behavioral ob-

jective language the- specific techniques and -
strategies of achievement in an inter-group re- -
: |Oﬁ°l‘l. * .

Exhibit the knowledge of currant innovative
practices and demonstrate the ability to evaluate
_and compare these with previous programs and
incorporate into a personal teaching style.

Demonstrate a sensitive awareness of individual
differences within the ‘majority and minority
groups.- ’ :

60

61




N\
-

ML 16, -

, Kﬁo;vledgo .
Demonstrate the ability to develop an ariginal

~or new idea into the classroom situation. Skills

ML 47,

ML 18.

- ML 19,

AVl

Discuss how to integrate Bloom's Taxonomy, both
the Affective and Cognitive Domain, into” iden- .
tifying and developing questioning techniques..
Skills CM 1. . .

Identify four .feporﬁﬁg and evaluating tech.
niques as they relate to pupil achievement.

Compare the types and values of eé!ucaﬁonal

" media availablé in relation to utilization in speci-

ML 20.

ML 21,

ML 22,

ML 23,

ML 24.
ML 25.

ML 26.

i, High School). T

fic classroom situations. Skill AV 2.5. |

‘Explain the peer grotp relationships aril'd describe

when and why they are’ more impgrtant than
adult relationships. . ; -

The student teacher is able to locate at the
master teacher's discretion information about a -
student from available records such as cumile-
tive folders, health records, or other school' rec-
ords. See'43 and.65. - ., - °|

. . : I

Relate the importance of proper !fesﬁng pro- .
cedured\and the necessity for consistency in their
administration. =~ . ;
Interpret the signihcance of h\}ailaéale diagnostic
and standardized tests-and apply fhese test re-
sults to class lesson planning. |~
Nemcnstrate the ability to tse a w}ork?hg.#ocab .

ary of educational terms, i.e. non-graded, un-

graded, etc., and-comparable layman terms.

Display a knowledge of communi
plicable to the student teachér in the area of
concentration, : ‘ - v

[3

Demonstrate .movﬂedge of fech:j\iques to. elicit .
extra-school interests \from- students. Attitudes

1B 8 (Identified as- more applicable.to Jr. and

resources ap- -

3




SKILLS OlJECT IVES‘

The following ’foaching strategies, needs ossossmenf (for foaclms and
students), audio-visual and classroom management skills were. ranked on the .
basis of ﬂ\oso demonstrable skills a (student) teacher should possess,

A - Skills o ~ Check l.lsi
I.  Teaching Strategies '

- DL 1. After having a demonstration and explanation
or learning -module on the following tech-

niques of instruction: discovery, value clarifi- °
cation, - brainitorming, buzz sessions, group
problem solvmg. simulation games. or role
- playing, inquiy, creativity, induv:duali;cd in
struction, programmed instruction, contracting,

-open classroom, team teaching, videotaping: -

" .the teacher will.choosa 7 of the. 14 strategies

or techniques during the student teaching. ', o
~ quarter and use them before a class mﬂ\ 80% \\\
of the students pérhcnpah}x . AN

DL 2. The teacher wil daily demonitrate posihve
“reinforcement by smiling, nodding,:saying yes,

good, etc., to each student accmdmg to. his

needs and measured by MTE 12, :

DL 3. The teacher will provude for cooperahve sfu-_ :
dent-teacher planning in the classroom utiliz.
ing tecbniques of student contracts, or verbal
‘commitnient, or individualized instruction to

_ achieve specnf‘ed course objectives as assessed
by the supervising teacher,

. DL 4. In planning and mplemenhng a umf of study
: the teacher will organize and provide supple-

mentary optional activities relating to the unit

that each student could successfully complete.

DL 5. Given a unit of study, the teacher will prepare
-5 questions using three different questioning
techniques appropriate for the ability leval of
students. (Using Saunders criteria, for oxample)

SArbijratily defined as skills tn {8) teaching strategies; (b) needs &sessment for teachers; (c) needy
essessment for siudents; (d) modia. () clessroom menagement.

§ . 62
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. some comparable instrument. The student’

DL 10.

pL 1.

Skills

. Gjven & class in ‘any content area with at

least 20 students, the teacher will conduct &
class lesson built around the discussion tech-

nique that will elicit participation by at least

75% of the class when applicable.

Given a multidisciplinary unit of instruction,

the teacher will cooperatively plan and imple-

ment with a teacher. from ancther discipline

and/or & parent or community resource per-

son to enrich and clarify the unit of instruc-
tion. (Experiential). ,' &

After being exposed to a unit of the, kinesthe-

tic approach’ to learning, the teacher will use
. ot least three senses in- & lesson presentation
which elicits 80%, class ’:arﬁc‘n,. tion. (Identi- -

fied as K-6 objective). -/

Given the use of.e'vide_é teé'e. audio recorder,
_or an agreed upon technique, the teacher will

prepare a written analysis of his behavior ac-
cording to the Flanders Interaction Analysis or

teacher must achiave a.four to one ratio of

indir:}t‘eaching behavior. o
Given—-unit of instruction, the-teacher will

. plan a relevant field trip, when applicable, that

incorporates the major steps of & properly
planned and executed field #rip. .

Having identified & selection of school and
community activities and community publica-
tions, and having attended school activities

. normally attended by full-time teachers in the
+ school district, and seversl community events,

charitable and service activities, etc., .the

teacher will prepare and present a short unit - -

of instruction based on knowledge of the com-

munity gained by participation in such activi-- .
. ties. Two of thres peers must agree that the -

unit is accurate and valusble -to students -in
that community.

6
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. Needs Assessment for Teachérs
DL’ 1.

. Given a video tape, audio recorder or other

agreed upon techniques, the teacher will iden-

- tify. his five strengths and five weaknesses and -

will make written plans -fo,mgdify procedures,

strengths and . overcome the weaknesses as
determined cooperatively Ly the student
a

.~ teacher and the master. teacher, - - -

- sequences, and activities to enhapce the .

oL - 2. The teacher will examine test items which re-

s

veal 50%, failure;. assess the reason(s), such as
poor phrasing,~misinterpretation or non-learn-
ing, or teacher intent; and take the appro-
priate measures:to correct the situation; such

as reteaching, retesting, or rewording, if .

necessary.
® ;

. Needs As_se‘ss:ﬁenf for.'ﬁh:denfs

1>/ R

“ ML 2. The teacher will esfablish. proc.edures for stu-’

Give 4
culties, thaxteacherand student(s) will toopera-
fively establsh a plan(s) which will result in a

docrease in\the unwanted behavior-in the '

classroom during & given grading period. The
teacher will devise charts to use during the

. grading period to determine if unwanted be-
havior is reduced. B

studeft ee:yrie.nc.ing behavioral diff -
a

k]

dents to obtain additional help. (Experiential).

. ML 3 Given ‘a student or students who have been .
identified as being reluctant to ask for teacher .

. assistance, the teacher will provide incentives
for that student or students to seek voluntarily
teacher assistance two or more times during a
grading period. (Experiential). .

DL . 4. The teacher will review af least twice during

. ©

the grading-period the program of each stu-

dent by interview and/or test records adjust- .

"ing the student's prescribed curriculum in con-
sultation with the student.

-




sals .  Check List .

ML 8. Given a class the teacher will identify one stu-

_ dent who should be referred te a social worker, '
C psychologist, counselor, speec h therapist, - -

nurse, learning disability teacher, reading >~

specialist,;or physical therapist. . o

+ _, DL .b. *At the elementary lovel and at all other levels : -
.. where progress in the course is ‘dependent -
_upon reading, after administering an, Informal .
- Reading Inventory to five students, the teacher ..
v . will correctly interpret same and will identify
the instructional level of each student with . -
“  100% accuracy. '

DL 7. *Given the Fry Readability graph or formuld
or. the Dale-Chall Formula, the.teacher will
figure the Readability level of ot least five
‘'reading selections at the elementary level and
at all levels where progress in the course is
.dependent upon reading. '

DL - 8. The teacher will demonstrate through. discus-
_-sions with the supervising teachgg his or her

- awareness of the home sifuaﬁon at least

three students through visiting the home,: con-

" sulting parents, visiting .special personnel, re-
viewing permanent records and/or autobi- . -

*ographical writings as measured by, MTEI/38. s
IV. Media .. '

DL 1. To demonstrate his understanding of audio- , ”
~ visualinstructional mafegia\s. the teacher will ' &
. create three original classroom AV aids and . '
* use them in three different lessons with the
class. Two of three peers must agree that the
aids are rolevant and original. ‘

) DL 2. Given any familian.|6mm projector, the teach-

o ' " er, in a classroom will assemble, thread and |
focus the projector and*have the scund set at
the appropriate level within five mirutes. '

—————————— }
. *Thess Hems will require spacial inservicy training for maste: teachers,

65 ’
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V. Classroom Management

- ML 1. The. teacher will arrange or supervise student

~© . arrangement of classroom bulletin boards,
regulate temperature and ventilation, and ar-
range furniture fo fit the learning situation.

" ©  ATTITUDE OBJECTIVES* ‘
Since attitudes are .internal feelings. or persistent inclinations to act'in a. .
given manner, assessment during a short period of time with specific instruments -
is highly limited. More adequate assessment would ‘include considerations of -
the pervasive and longitudinal nature of attitides. Attitudes conceriiing human-
ism and individual differences were ranked first and 'second in order of im- -
portance according to the consensus of the members of the Task Force. The

femaining attitudinal arcas were placed in alphabetical order. . S
,  Attitude : | Clllel List
L Humagism . . | R L

A. The teacher. will consistently _demonstrate respect
~ for and -appreciation of students as persons of worth

by: T v . ’ . s

- DL. . 1. Willingness to listen in & inon-judgmental
e way to student concerns as measured by
the Teacher Evaluation Tnventory*® (Here-

. sfter referred to as TEI), Item 37 with the
. majority of the students responding "Al-

' ways True''. o -

..9

. DE - 2. Understanding (emphasizing) the feelings
: of the students as measured by the TEI/
36, 37 with the majority of the' studonts
responding “True half of the time". ,

DL 3. Maintaining confidentiality about student

- concorns (unless there is clear and im-
minent danger to student and/or others)

a as measured by the TEI/38 with the ma-

' ’ jority of the students responding "Always".

*Arbitrarily defined as attitudes of:" (a) accommodation of individuel diffsrences; (b) attituding! devels
oprent as it relates to learning, humedism, self, home, .community, end peers.
"Aahou h ':M JEI s ': veco:d:;y |clu':o_l' MOOI%;O.. .ﬂl’:u“qu.rrlolzoix'%:c.! é:grmdl:fo v‘n.nm‘n vails -
i re the sam es of items, nstruction d ange has teveral prims:
'.':“E::‘:.:a? n the Attitudes Toward School Grades K-z selection, **Most of n;ogmno” s token to be
8 L1 /S .
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Affitude, . Cheek Ust

DL 4. Sharing personal experiences with students |
‘ as measured by the TEI/32 with the ma-
_ jority of the students responding “True | { ©
. most of the time"., - R | \
B. The teacher will demonstrate a sense of humor and ¢
balance by: S L

:D-L, I. . Given situations whers patience is re-
‘ quired, the teacher will consistently exhibit -

‘patience as measured by & composite

score within the range of 12-17..on the ~

TEI/1-5 for each student and on MTEI/?

" "Mbst of the time". o

DL 2. Willingness to laugh at self as measured
by the Master Teacher Evalustion Instru-
© . ment (hereafter referred to as MTEI), item
. 3 "Most of the time". | L
DL. 3. Exhibits a sense of humor by making good L
..~ use. of "jokes" or comical situations as
measured by the TEI/31, 33 with & ma-
jority of the students responding “True
half of the fime". . , '

n indtv_xda.l Differences | S,

A. The teacher will demonstrate an awareness of indi- .
 vidual differences by supplementing existing informa-
tion concerning a student in the following manner as:
\' measured by responses on the Student Teacher Self-
. Evaluation Instrument: (hereafter teferred to as
STSEI). The teacher will demonsirate an acceptance
of the uniqueness of each individdal by:

, DL 1. Providing hdividual ch;llenges. wherever
appropriate; as.measured by TEI/13.15
. with the evalusting average of 3.5

_ -D_L.: 2. Encouraging sfudenf opinion by listening 0 ,
3 - and implementing student communication ¢ 8
: and maintaining appropriate confidences '

as measured by the TEI/37 with the ma- -
“:jority of the-$tullents responding “"Always . L
true”.  * C LU

o7 o,

ey . S
. h) ¢ e




Aﬂiiude . .+« Check List
- DL 3 Respondmg io the mdrvrduel w:ihoui
= . stereotyped responses with regard to sex,
. - race, religion, or national origin as meas- =
" "ured by the TEI/6-10 with the majority of "
~ students. responding - *True most of the S
time" and by the Master Teacher”Evalua-

tion_Instrument; (hereafter referred toas .
: MTEL,) ltem 5. s

- .

°ML 4. Using & effective and epproprraie mefhods - . | %‘
fo motivate students to increase achieve- :
. ment lnvels as measured by the MTEI/36

Delete items 17-24 on MTEl, -

0 Ml. 5. *Helping students to clarify their own in
' : . terests, attitudes, values. «

ML 6 Expressing - positive feelings by iouch e
. words, written. comments, smiles as re- ' '
corded on'the:MTEI, in. a series of tabu-
{ations over eech of four weeks.

ML 7. 'Evelue'nng each studént on the basis of his
individual achievement of progress. e

DL 8. Providing opporfumhes.and materials for N
creative expression, whenever applicable, , _

. in the areas of social interaction, leader- . ' T
oA ship, the “arts, etc., as measured by o : ‘
kS MTEI/9-12, and 16 with the evelueimg : ' "
: " averagg.of 35. - ‘3 N o

ML 9. The student tBacher will Jemonsfreie an . 7 o
awareness of individual differences by sup- ¢ :
Plemenhng existing information concern. T e
ing a student in any-of the epproprnefe SIS

. resources such as: <y
.- (a) Cumulative folders, health records, : S
psychological tests, social worker. ‘ '

(b) Home situation; S >

{c) Auiebcogrephucel sketch of ihe stu-
dent: :
(d) Private conference wrih the siudeni , |
(e) Keeping 'a log of a student over a ' T
’ period of time. ) : T ;
!
l

“Refers fo those criterio the evaluation team should determine,

68




. . Attitude o . Cﬁoclr List
- ML 10, diRake cogtact with a parent of a student .
. ~ for* the -purpose. of conveying positive .
"feedback regarding the student as re- ) o
, cdeded on the MTEI/37 and STSEI/I.. . I o
' i . i g ,-\ ) . .
. W. Flexibility Ve . PO
o ML 1. Given a class situation, the teacher will\* -
° demonstrate flexibility in teaching style .
by employingat least & different effective’

\ . . a

.+ techniques as directed by class motiva- Y ,‘/ S

; ", tion and interpst during the student teach R : ',

e .ing experience as recored on MTEI/36 . o .
“[correct MTEI 36 accordingly} . R 2P

DL 2. .Having observed student behavior and .
response to activities, the teacher will .
_ . .demon's)rate flexibility in dealing, with time - , ‘
: -and plans oh a daily’basis by _changing
plans in light .of behavioral responses as
‘measured on the TEI/26-30 with a majority
. of the students responding:"True most of
.o thetime". _ ) o
- ML 3. *Given students with different backﬁrounds
- and neéds, the teacher will enforce co-
. operatively . developed guidelines with -
. flexibility to allow for exceptions while
. maintairiing fairness to ail students.

s w. L"m‘ng o
? ML | Given a heteroggnous class, the teacher
: .. will demonstrate that sufficient preparation
. has been mads- to -keep all students R

challenged.

DL 2, The teagher will demonstrate: that learn.
‘ ing is not limited to the classropm space/
* and time by: (as.fecorded on MTEI/19-23]
. (a) Inviting resource people from the.corh-
' munity to spesk. .’

_ (b} Discussing current events, personal ex-

0 periances of students.
() bringing in supplementary materipls.
(d) Planning field trips. .

*Refary to thoie ctiteria the evalustion team shoyld detetmine, '

3

.-‘. lz




VI. Professionalism
- A, Evelustion - |
DL I. Having presented a lesson, the teacher

| :Aﬂiiudo

" ML 3. A student teacher. will develgp and imple-

" ment a series of learning activities which
culminate in the statement of a general
concept. ., '

V: béon-Autocratic Relationships

A. Given the beginning of 'the school year of & new

class, the teacher will: demonstrate that democratic

. procedures are used to determine classroom guide-
|*i;:os by: (as measured on the MTE!/26-28, "Most of
o time." - o S

DL 1. Determining with the Mom the class- ..

room rules and regulations.

DL 2. Providing students with the opportunity to
: . cooperatively review and evaluaste rules,
" whenever.necessary. (All changes must be
acceptable to the supervising teacher and

" need for revising must be justified to the
.« sdpervising teacher. prior to discussion with

_ the students. o : T
- DL 3. Posting tules and regulations where stu-

e dents can easily refer to them.

DL 4. Emphasiting positive consequences of,

obaying the classroom-and school rules.

8. Tiw teacher will demonstrate that students have soms -~

choice in class activities by: _
ML 1. Providing opportunities for students to

choose among: options presented by the -

teacher.

ML 2. Providing cpportunities for students to
choose their own options as measured b
'MTEI/27, “Occasionally". S

<

(-]

will seek professional evaluation of teach-
ing skills by asking the master teacher for
advice and help as recorded on the MTE!/
32, “"Most of the time". .

7.



Attitude RS " Check Uist

4

DL - 2. Given professional evaluation, the teach- - ! .
|  or will dempnstrate a willingness to ¢hange o S
by attempting to implement the advice of . L
the master teacher and/or change class- . AP
réom methods and policies as recorded on CoL o
the MATEI/33, "Most of the time". . R S

"ML 3. Given-the use of video tape, audio tape,
~ self-rating scales, master teacher's rating, -
student ratings, etc., the teacher will - - : -
analyze his/her behavior at least twice ' R
~"quarterly to determine the status of teach- o
* ef-student inferaction. ' : T

8. School Ciﬁzensl.tip |

ML 1. Given the school's standard operating pro-
' cedures, the teacher will consistently meet

.the. obligations to the administrative staff

and the district. :

Given established school and classroom

“fules, the teacher will subscribe to the .
reciprocity of rules by adhering to them . =
es measured by MTEI/29, “Most of the T~

. time"'. S o »

Given infotmation learned from profes-
sional staffing, cumulative folders, parental
conferences, etc., the teacher will maintain
confidences about students, parents; and
co-workers according to a professional

code of ethics. - ' '

ML 4. The teacher will demonstrate consistency -

% in"the ax6cution ‘of professional role
out the school during school hours - -
d school activities by:

Enforcing school rules in accordance \gfb
roced-

~

DL

...w.‘

ML

——

.- v
B
.

L

. .

the school's standard operating p

" ures. o :

Being helpful to students and co-workers

outside the classroom. ' . ' .

.~ Becoming familiar with arid being able to. N ®
explain at least 2 goals of the school. :

ML

ML

o

~

ML




Atitds. . Check Lis
C. Persono] ' o

_— : (a) The teacher will dembnstrate hus conf'dence ond
T poise in his roleby

DL I, Trying new idees ond fechmques as
- .measured by MTE!/36.

v DI. 2. Speaking and. acting comfortobly in .
front of class as measured by MTE!/34,
~ "Most of the time'. - :

| (b) The teacher will demonsirate an ability to get
along with co.workers by: -

DL I.” Assisting and. cooperofmg with co- - S '

workers as. measured by MTEI/35 "Mosf o e

of the time".. - ! .

ML 2, Tadfully sharing, o nd receMng new " '
: ideas and professuonol knowledge.

ML 3. Sharing materials and equipment.

(c) The teacher will demanstrate punctuality, neat-
ness, responsubihfy as assessed by the master
teacher:

R ML I. Being on time: consisfenfly a school,
- meetings, etc.

ML 2. Involving parents in the exfro-curriculor
- school programs.

o ML, ‘kecmufmg parents as volunfory helpers
. T - in.the classroom and for school activic
 ties, as is-appropriate for the particular -
content area or grade level.

ML 4. lnv:ﬂng parents to visit the classroom.

(d) The teacher will defdnstrate personal growth

through reoding and subject matter preparation
by: (recorded on the STSE!/2-8)

ML I.. Reading at least oné book and. ohe R
' periodical connected with the subject ¢
- .area, - (Experiential). ,

ML 2. 'Discussing professional literature with
the master 4eacher (one book, one pori-

odical) lEiporienﬁol)
72
) ‘ 7o
. . ‘ / .




Wl L Atitude o " Check List
L - ML 3( Implementing at least two ideas gained

from professional reading, meetings,
discussions, etc. (Experuenhal)

. ML 4. "Attending o professlonal meeting "con:
- : o mecfed with the subject area. (Ex-
" . periential). . . . L




. ?wnmxc L
- suesssnons FOR ADDITIONAL MEASURES

e A Affective or fasling, involvement with people o /

r

Tho lnvolvgnonf lnvontory by Richard Heslin ang Brian Blake
0 | “University Assaciates

. Publishers and Consulfents
P.O. Box 615
Iowe City, lowa 52246

Helps determine if a person likes contact with people. l-lelps measure

. whether or no? teacher wants to get involved with other human beings. If &
future teacper does not \venf to be involved with oﬂ\ers. perheps he's in the -

wrong profeision.

A sdlf -inventory, this msfrumenf can I\alp bring. out queliﬁos nocossery
for worlung with, others It gives {msnghf into one’s own personality.

Tl\e Inventory meesures g e o ' /

/
/

(8) Behavioral. involvement in accomplishing tasks

{C) Cogpnitive involvement with enelyzmg pronouncements oncounforod ‘

The Inventory helps show a.person’s life style. - /

How should this be used?’ A v
Self-evalyation only? - : /. '

. Discussion with master #eecher? S /7

- An instrument to evaluate student feacher for cerhf' ceﬁ/o‘?

" An msfrumenﬂoalummefe undedirables?~ Y '

5“99°sh&tof Task Force Members: R4

A student teacher takes the inventory; scores nt./ and mferprefs it for self

o eveluehon He/she presents a summary of his strérigths and weaknesses to the

master teacher for discussion. 4t is used for self,éveluehon only. . v
Class Activities Questionnaire (CAQ) seyfns to be more of a skills iinven-

tory. However, perhaps a similar queshonnaire to get feedback from students -
_is available. Instrictional Ob|echves Excharige ""Attitude Toward School K-12".

Student mvenfory for primary students/in bookiet seems to measure school

‘sentiment, There is need, for an msfrumenf to‘ measure sfudenfs feelmgs toward *

feochers eﬂofude of primary level . X
74 - .
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Part | — pages 145 - l48—Midd|e and High N
Part | — pages 148 - 151 — Intermediate

At primary level “your room is your. school,” fherefore. perhaps School
Sentiment Invantory could be used for pnmary {See page 25). '

MAS‘I‘ER 'I'EACHER EVAI.UA'I'ION INSTRUMENT -

. The Masfer Teacher would cbmplo*o this instrument several times during
_ the course of .2 month, or each week. Additional items could be added if the
* Master- teachers felt ﬂ\o student feachers aﬂenhon should bo called to fhom.

The student teacher: -

‘Listens to students’ opinions

| Expresses positive r&.oéniﬁon by inoﬁenfﬁ"w touch -»~-—ﬁ-—.—.-f——-_—-.“'"'“""":““_
N Y J . : i ’ . . .

]

’

Expros's& poiiﬁve recognition by & smi_li; .

T o]

Exp':’essos posmvo rocogmﬁon by molung posihve statements or using positive
‘words: .

«

-

..

Calls on boys fo aniwer questions or pr;:vide materials or leadership.

Calls on girls to answer questions or pujwido materials or leadership
. IR J
AN EXAMPLE OF A DEVICE USED TO MEASURE STUDENT OPINION ~
OF TEACHER CHARACTERISTICS A STANDARDIZED MEASURE.

TEACHER EVAI.UATION 'INVENTORY

_ Teacher characteristics used in this test are patience (items I-S) falmess (ifems T~
6-10), consistency (items 11-15), awgrensss (items 15.20), preparation and organi-
sation (items 21.25), flexibllity (items 26.30) and personality (items 31-35). =

When admimsfer!ng this test, the items shoyld be randomly written; that- is.
Hey. should not be written in the order as fhgy appear here..

S

. ' . e
\ ' . ) poire
QO N ) o (.
, '." )

L¥




Directions: You are about to take part in a teacher evaluation inventory. Here

' is your opportunity to evaluate your teacher. Do net put your -
name on the paper. There are two parts. In Part | indicate by
circling 1, 2, 3, 4, or 5 according to whether you feel the ‘item is
|—always true of your teacher, 2—true most of the time about
your teacher, 3—true half of the time about your teacher, 4—

> true some of the time; and 5—never or seldom true. '

0 .

® 3 “ s o .
. S Bol Ze | go“ .3)..?’.
- s &) TE AEY 58
. 2 A g ] g\o 22
Part | < s mE | EE L 24
° BEREERERE:
"~ My teacher :
= ==, becomes angry toc easily................... 2. 4 5
2, yells‘and screams in the classroom. ... | 2 3 4 5
3. r‘ep{nrases an explanation several times '
* whenever a student does not under- . '
" stand -him. ......... JEETR PO — | 2 3 4. 5
4, spends time with students who do not” . . d
I WD T T Y —— e | 2 3 4 5

5. gives the impression that he does ot . .
“want fo be bothered ordisturbed. ..."} = 2 -3 4 5

. M;feégher . e
6. shows students how he figures outtheir = =,
grades and then discusses them with : .
the students. ' W 2 .3 4 5
7. hes “pets’” and gives them special o
rights. ... _ 12 3 A4 5
-8, will change a grade on a test if the o " '
student has good proof that the _ .
teacher made & LI0 L Rp——— 2 3 4 5
My teacher |

L

9. permits students fo ¢, ..ation his grad-* S
ing or ways of doing things. ..o 1.2 3 4 5

10. does not listen 1o student exciises for
tardiness, for not handing in an ot .
- signment, etc. ' : | 2 3 4 "5

- 7%

7

14




My teacher . .

12.

13.

4.

I5.

enforces rules which he has made up. |

punishes some students for doing

* something wrong but does not pumsh
other students § _}8' the same act......... |

¥ hard to predlcf—one does nof
know what to expect. —.........c.seee. K

makes assignments but never collecfs

or mentions .them. . ol

has “an esfabhshed paﬂem of domg

things. ....... . (I

My teacher

realizes when | do not understand .

- something even |f | do not ask & ques-
tion, ... |

. knows vihen his feacl'ung is bormg or

. interesting. _ |

20.

My teacher

%

21.

’

22

2.

is alert as to what is happeni_ng in his
class while he is teaching. .................. |

understands how | and other students
foel. |

is easily taken edv_anﬂpge O A

\‘.‘
is concerned with the & pearonce of -
the papers we hand in. IR |

lets his students know whaf is expecfed
of them. ......

. makes use of films, tapes, and records.
’ 25‘

gives clear explanations and directions.

7
brec)

True Most of
fhg Tit_ne )

=’ Always Trus _

|

has various activities in his lessons...... | .
|
|

TN

N N NN

Trée Half of

(78]

D W W W

the Time

-

True Some of
the Time

>

-

P SRR

oo onn

Never or
Seldom True

o

‘o




[
|

o
©

-

e

1

. &

.My teacher.
~26 changes his plans for 'rhe day, when he .

vnously. cuessnssnsesaanassssanegssesorspssinsosee '
29 gets off the sub|ecf easnly .......... -
My teacher b

. class will gef UL AO—
My jeacher d .
3. |aug\'as when somefhmg funny is said

in the classroom.
32. tells personal experiences in the cla.:
.teom to prove or clarify a situation.....
33. makes good use of "iokes" or comical
, - situations.,
M, is mferosfed} in- having his sfudenfs

Ied

27.

. \-—seos that the majority of the class is

not very interested in the lesson. ..

has a set schedule for the day and be-_
. comes upset when he can not finish ™~

his lesson. .......

28, makes students feel free to ask ques-
-~ tions even if the question pertains to

an item” the teacher covered pre-

30, bscomes very upsef whenever there is
- a fire drill or an assembly because the

¢-

enjoy his class. ot

35. enjoys teochmg sfuda}tfs his subject.....
" 36,

37.
38.
39.

My teacher understands how | feel....

If 1| had a problem, | feel my feachor
would be willing to listen to me. ........
If | would shere & problem yith my
teacher, he would keep it & secret.....
if he felt it would help me understand
something, | think my teacher would

. perience with me. ‘

@

‘be willing to shae a personal ex-.

o . :'6 ‘s
£ 1 Bel 5
5| =E|IE
2 55.30
N Bkl Rak
V2 | s
123
|2 3
.
b2 3
1. 2 3
'\‘
12 3
1.2 3
I 2 3
I 2 3
I 2. 3
I 2 .3
T

Tede Some of -
the Time

>

Never or~
- Seldom True

"




“In this section chodse as many adjectives as you foel bost describe your teacher.
You may circle none, one or all of them. Please do’nof feel you have to circle
any of that you are circling too many. < -

|

,?’My teacher is . - ' - _
36, fair - 43, lay T 50, alert | L ' _
37. patient 44. likeable 51. flexible . . . ‘
38. 'congjsfenf . 45. intelligent 52. helpfqi' o
39.. firm = 4b. understanding 53. fun
40. happy 4. accepting 54. jovial
41. devoted ) ‘infeusffng .- 55. groovy..

42. interested - 49. oaware
MASTER TEACHER EVALUATION INVENTGRY
- o (mTEy | .

13

&

) Direcfions; Use the following scale to’ }espond to the questions listed.

Always Most of the time Occasionally Seldom Never 'Nof Applicable
5. . 4 S 2 1T NA
s The student teacher: - . £
b 5% 321 bfA _ Attempts to prevent problems before they occur LA

2. 54321 NA Explains why an activity is importarit to a student (LA} -
. -3 54321 NA Laughs at own mistakes (1.B)" .«
.4, 54321 NA Laughs with; not at students (1.8.) _
5. 54321 NA Assists students having difficultyin pleasant, inoffensive
. .~ manner 1.C) - , :
6. 54 321 NX Demonstrates consistency with individual students and '
: ' . class as a whole {1.C)) y

7. 54321 NA Exhibits patience in trying situations {L.C))

8. 54321 NA Uses behavior modification to eliminate or decrease
- undesirable behavior {1.C.) . '

79




{ ’
/ % 5432)NA
8.1, 2)

Establishes small groups for social m’refachon -

l

. S
8 s

Displays ‘current student worlr in c|assroom or school

v

Provides opportunities for classroom leadershlp @98
rqtates them [e.g. class offi cers, squad eaders. mom-
tors, etc) {183 1, 2) . _ . °

Initiates role playing activities (1.8. 2} -
Provrdes for independent sfudy (A B. 2)
Uses contr&ctmg in the classroom {Il.A B. 2)

Holds- individual conferences to establish goals, ravraw".'.

‘progress (Il.A B. 2)

ry

Employs games in lesson plans -,-.'

. 'Employs-fhe 'follovwg fechmques or methods (1.8, 4 and lV)

4 10. 54321 NA
1. §4321 NA
2. 5432 1.NA
13. 54321 NA
14 54321 NA
w.5432rNA
 J
1654321 NA
17. 5432 1'NA
18. 54321 NA
19. 54321 NA
.m.5432INA
2. 54321 NA

xﬂ“@432|NA.

23..5432 1 NA
24, 54321 NA
25, 54321 NA
2. 54321 NA
27. 54321 NA

.28, 54321 NA
.29, 54321 NA

-

.Lrbrary or Learning Resource cenfer :

Demonstrations

- Discussion groups

A3

Cornmunity roséuroes
Outside speskers '

Student Projects _
Audio and visuol aids

Lectures =%

Discusses or “clitifies the.school
with students (V.A.)

Consistently reinforces qlossroom or sthool policies as a
preventive measure rather than wamng for infractions -

to occur (e.g. tardiness policy remains the same pach
day} (V.A] o

‘lnvolves students in decision malrmg process (V.B. ?)

id/or classroom rules
2

Dsscusses'approprrate behavior with students (V.B, 2)

Demonstrafes regard for rules by fo||owmg them per--

sonally (eg carrres own tray, wipet feet, on ’nme)
(Vi.B.2) .

e ¢
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- 30,

A.13

5\% 3 2 ' NAf/ Provides opporiumhes fo\ sfudenf evaluahon of |esson

Gounselor
. School Psycholognsf/prychologucal fesfs -
Health Records ¢ R
Parental contact L,
School social worker v |

Private conference with ’fhe student

Academic records PUN - i T
Conference wnfh ofhetyban/ e
Assistant prmc:pal. principal, or school d|sc1p|maﬂan o

ther sources. Lisf . | A

. A L%
\-3|. 5 432 | NA Provides opporfumhes for sfudxgnf valuaﬁﬁlybf sfudenf '
: ' teacher (VI. 4)
32, 5 4 321 NA Asks Master Teacher for advncefaf/e/r presenhng lesson .
, (VA1) : e .
5 4 3 2 I NA Aﬂempfs' to mplemenfﬂ{&vucc of rhaster feacher and
o change classroom methods and/or policies (VI A) ?
M 5 4 3 2 I NA Appears to be comforiable in front of class (VI 2 ' B)
'35, 64321 NA‘—ksﬂﬁi‘iiﬁTéap’erafes with co-workers (VI. 3 A)
W, List the effective teachers techniques the student feacher used durmg 2,
’é. two week period (lll.A) e
. L. . | R 2.." K ’ "3. o : ? ?
4 e 5 ""6-.! _
*37. The student feacher conveyed ppsmve feedback .to paren'fs for preﬁ:ra
. % tion purposes as well as for remediation. (Circle) = =+ .
L 'YesJ ' ~Na.
38, The stydent + ache\’?:bfameqi mformahon about sfqdenf by referrmg to:




L APENOIXD : .
BEHAVIORAL OBJECTIVE GVALUATI‘)N SHEET

. Masier Teacher
Grade Level S ' o .
‘Subject Matter . ) _. S ‘
Percent of each day fhe gfudenf Teacher was with me. v . %
Percent of quarter 'fhe Sfudenf Teacher was with me. = - —%

Lookmg at the ob|echve just completed by the Sfudenf eacher, please

. respond to the statements given below, independent of your. student teacher's - -
evaluahon There are no right answers thereforé be as objective as passible,

", simprovement comes through analysis and reworking the objectivp. Read each

- item.carefully then mark the IBM answer sheet accordmg to the lfollowing ltey

C R R R S 5. .
Strongly Disagree ~  Disagree ~ Neutral ~ Agree  Strongly Aqiee *

). Thisiss valuable objective.
2. The amount of finie required to achseve fh's oBjective is about nghf ac-
~ cording to its value. , . 4
3. The criterion was easy to obtain. : . .
4, The criterion was obvious. . e '

5. The student teacher was adequafely prepared by the umvarsdy pnor to-
student teaching to achieve this objective.

6, | prepared the student teacher completely for this’ ob|ecﬁve

7. The student teacher was able to develop this objective mdependen’: of
" my insiruction.

8, - The classroom structure is conducwe to regching this objective.

9. The schoo! administration is conducive to reaching this objective.
10. The total school system is conducive to reaching this objective.
1. The school facilities and materials are conducive to reaching this obwchve
12. The school :ommunity is conducive to-reaching this objective: ’

13. | agreed with the student feacher on whether the crifenon for the ob|gc-

- tivehad been met. . Coa
14, This objective allows for mdwuduel:zahon of clessroom msfruchon :
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. END OF QUARTER EVALUATION’FOR BEHAVIORAL OBJECTIVES
| | | .6 Master Teacher Evaluation Form - - o ‘

-
e &,

Grade Levél o s - ' \
‘Subject Matter I ; :

‘< Percent. of each dz;y the ‘Studeft Teacher was' with me. ) _ %

"~ .

. . Parcent of quarter the Student ‘Teacher was with me. . _ % .
' 9, } R . . g . ' ]
Looking a:;Mfal student teaching supervision experience, please ‘te-,..

spond to each of the statements below,: There are.no right answes, tﬁe'refore(;;“' ‘
be as objective’ as you can. Improvement of this proggam depedds/® the
' identification of its strengths and weaknesses. Read carefully each ie f f'\gn

" mark the IBM answér sheet according ‘ta_the following key. ; ,
. ey \/ s 4. 5-,,','0“;.'.-
Strongly Disagree . Disayree -~ Neutral Agree Strongly Agreq )

[

. Overall the objectives werq achieved in rathet. smooth infegra".iv'e_fashion*'.{
. Using the behavioral objectives madb me feei like'| was jumping hurdles o
-all quarter in order to work each of tham into the cur?iculqm.
. The obigcffves were.foo tedious to, follow. _ , e
. Several objectives could be satisfied in a single lesson. e
. The objectives covered approximately =%, ‘of that which | required "
of my student teacher. (1) 20% ..12) 40% ~ (3) 60% , (4) 80%-
!5) 100% ' i _
. “The behavioral approach-helped in the motivation of the student teacher. -
. The student teacher seemed to be at ease with the behavioral objective -
approach. o " o .
. The student joacher was confused by the behavioral approach to student
_tegching. ~ . - . : ol o
. The student temchers seemed to be satisfied with“their experience because’

'the behavioral obiectives helped them to understand what was expected
of them. '

D]




) APPENDIX E o
BEHAVIORAL OBJECTIVE EVALUATION SHEET - =~ * .-

_ _ . Student Tnacher ’ L
_ Grade Level taught _ R - '

N

Subject -Matter

" Number of master teachers ’fha’g supervised you and: percent ea_chf' !h‘__;__%

S o

] o ' 3 .°/o

e;. - ) h ‘. o 4 % )

Looking at the obijective just completed, please respond to the statements

given below independent of your supervising toacher. There are no right ™

answers therefore be as honest as poéssible in your responses. The objective

. ¢an be improved as you identify strengths and. weaknesses. Read each item
carefully then niark the IBM answer sheet ccording to the following key.

U R 2 3 4 5 _

Disagree Disagree Neutral .  Agree Strongly Agree -

- S;rongly

I. -This is a valuable objective. :
2. | worked hard.on this objective. ?\ : -
3. The amount of Hime required to achieve this objective is about right ac- -
cording to its value. - : o - -

4. The criterion was easyto obtain. . -

5. The criterion was obvious. : ‘ N

6. | was adequately prepared by university classes to achieve this. objective.

7. | prepated for this objective solely during my student teaching experience.

8. The classroom structure is conducive to reaching this objective. .  ©

9. The school administration is conducive to reaching this objective. -

0. The total school system is coniducive to reaching this objective. ' .
I,/ The school facilities and materials are conducive fo reaching this objective.

. The school community is conducive to reaching this objective.

. 1 \agreed with my supervising teacher on my reaching the critetion of ‘\Dhis

objective. _ , 2
. This objective allows for individualization of classroom instruction.
84 - T
N v |
. ~ . ( - .




" END-OF QUARTER EVALUATION FOR BEMAVIORAL: OBJECTIVES

Student Toacher | ; 0N
_ Grade Level taught _~*__ : st LY o
, Subjéct Matter - - ‘, ) ]:vs;..f-_ o ’ ‘ .
‘Number of master teachers that supervised youland pefcent each. 1. %
' . . - . .‘ ) 2.. . o % .
%y,
4 %

of the statements below. There are no right ansyers therefore be as honast.as -
possible in your responses. The program can be improved as you help identify
its strengths and weaknesses. -Read carefully eAch- i/fe{n then mark the 1BM

answer sheet according to the following key. 2 :

* Strongly Disagree Disagrée' ‘Neutral ‘

b

4.

. 1 was able to reach the ‘criterion of the o jectives in’ rather smobf/h .

s W

The objectives were too tedious to follow. ~ :
| was able to satisfy several objectives in a single lesson, . :
The objectives covered approximately . ___%, of that which | required -

. of me as a shident teacher. (t) 20%  (2) 40%  (3) 60%  (4) 80%
(5) 100%. . . C SR D
The behavioral objective approach helped motivate mé&' during my student .
teaching experience. C : . ISR A
| felt-at ease in the behavioral objective approach. . | /

’

N . LR . . w -
. .- ‘ :
( . , . -
. ... o PES
, ) .

<4

Looking at the total student teathing experiefice please re'spc;nd to each

<

©

4 5 ,
gree: - Strongly Agree

! : 2 7.3

intégrative fashion, - S U ‘
I felt | was jumping hurdles all quarter to meet, the criterion’ of the ob- &
joctives. y - o

| was confused by the behavioral obiecﬁvel approach. to ‘student teaching.
| was satisfied with my. student. teaching experience in part because the )
behavioral objectives hhelped me understand what was gxpected of me.

¢ )

v /

- 4
. 85 '
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R  APPENDIXF ’
' BEHAVIORAL OBJECTIVE GHECK LisT
. Grade Level R DO - . o
Subject Mattar S T e v

As you work through the quarter of student teathing, keep a running - )
.. +tabulation of+the objectives you attempted, those. you completed, and those .
" that just do not apply to your teaching assignment. Check column gne when -
 you attempt an objective (when you plan a lesson which will ‘achieve that ob-
jective), check column-two when you reach the criterion of the objective and
-check column three if you think-it.does not apply to your situation. o

" Knowledge Priority List - - - A Crit. « NA,
I . AW Crit, NA S0 e —
\ I S 2o e 3
A < 9 ¢ \\.. - ) g N 2. ) A :
3’. . ~\\\ . - ‘ 23'. ‘ . \\
~ 4, _ ‘ : : . 2\4- ‘ - -~
' 5‘ : ' : . h 25 e i
/ 6. . . ] Lo _ 26. . . - -
L A '_ — .. Skills Priority List -

\.\_'“\_“ g ' ______;, . I .Tei'c.:hing S’frategi.o;s." )

0, .

. 3. \

« 12, ' 4 L

13. ' 6. -

4. - 6.
o IS. . 7 -

| 6. g ’
-/ SIS N 9,
I8 . 10. 4
19 - S | R
* 86




.-

Wb Priority Lt A Cit NA
Att. Crif.'_:\_ NA. « C. Personal .

H. MNeeds Assessment for Teachers (a). o _-., o
I. \ 4 .i'.. ' _ I _
2 \ | 2 .
\ M. Needs Assessment fér Students b : CT »5»
i . . |. . . . 4; ‘ Y '. .
; 2. : - . 2,
1 A 3' . 0 3'
L4, "
5. (c)
6. L
RS V2
8. ; 3
' 9. . ‘. 4,
0 e o
N Medie o _— N\
P . 1. . . I, - //{/
! 2 '.{' / .
P 3. 3. Vs
l 6 o . . s
. V. Classroom Management o 4-. . R
L e . /
SN , . ' e L
VI Profesdondli . : '  Attitudes Priority List . . - -
. m - R s e
ro essuqlta fr At G, NA
A fuluahon 1 Humai)ism, AT
' 'Ao )
l\l . . 2. ' - | i ’ ) ‘
!l . 3. T - " P ’ & : . —= .
! ) . * 20// - o> )
|" 8. Good Citizenship 3 - R
2. | . . . 4,
3. :
4.,
5.
'4
- 6.
7.
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. AHitudes Prlority List Att, Crt.  NA T
: At Crit. . N.A. V. Leerning .,
Il. Individual Differences : I .
Y ' 2.
L2 ’ o 3.
3, ' i 4,
4 . 5.
5. . - : ‘\ 6.
‘7" - V. Non-Autocratic Relationships
8. _A' ' _. .
9 2
BRI :
ma L Flexibility 4. o .
2. ‘ . .
A




